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home – red
into – black
run – yellow

Age:

Text: Baby Dinosaur and the Big Log

You will need: colored pencils or crayons
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“Oh, no!” said Father Dinosaur.
“I see a big log.”
“Baby Dinosaur!”
shouted Father Dinosaur.
“I am running,” said Baby Dinosaur.
Baby Dinosaur ran and ran.
She ran into the big log!
“Oh, no!” said Baby Dinosaur.
Baby Dinosaur went down, down, down.
“Baby Dinosaur,” said Father Dinosaur.
“You ran into the big log.”

14

said Baby Dinosaur.
“Look at me!
16

“I can run home!”
shouted Baby Dinosaur.

Main teaching focus
Vocabulary: Visual recognition of high
frequency words.

Other teaching focus
Phonemic awareness: Identifying letters and
sounds in words. Comparing words and
noting similarities.

Totals

Teacher’s note
Children color the picture by identifying the high frequency words
and coloring them according to the key at the top of the page.You will
need to introduce the color words to children.
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Baby Dinosaur and the Big Log E-Book, Homes (nonfiction)

Curriculum link:

me/family, physical activity

Story summary:

Baby Dinosaur is running home, but then she runs into the big log. Baby Dinosaur gets up, up, up and
keeps running home.

ENGAGETN160

CCSS SL.K.1.a, L.K.6, SL.1.1.a, L.1.6

Engage Literacy Teacher’s Resource Levels 3–5 Baby Dinosaur and the Big Log, Fiction, EIL: 5 GRL: D

CCSS RL.K.1, RL.K.7, RL.1.1, RL.1.7, SL.1.1.c

pages 2–3: Ask, What is Baby Dinosaur doing? Where do you
think she is running? Why do you think she is running home?
pages 4–5: Ask, What can Father Dinosaur see? Why do you
think Father Dinosaur says “Oh, no!”? Can Baby Dinosaur see
the big log?
pages 6–7: Ask, What do you think Father Dinosaur shouts
out to Baby Dinosaur? Why would Father Dinosaur want Baby
Dinosaur to see the big log? Why can’t Baby Dinosaur see the
big log?
pages 8–9: Ask, Where is Baby Dinosaur running? What has she
run into? What do you think is going to happen now that she
has run into the big log?
pages 10–11: Ask, Why do you think Baby Dinosaur says
“Oh, no!”? Who has gone down, down, down?

“I went down, down, down,”

I am running.”

home

oh, ran, shouted, you

CCSS RL.K.4, FS.K.3.c
RL.1.4, FS.1.3.b,
FS.1.3.c, FS.1.3.g

Program links:

• Introduce the story. Give each child a copy of the book.
• Read the title. Ask, How many words are in the title? Can you
see any words you know in the title? Are there any words that
begin with the same letters?
• Discuss the cover illustration and encourage children to
make predictions about the text. Ask, What can you see
on the front cover? What is Baby Dinosaur doing? Can Baby
Dinosaur see the log? What do you think is going to happen?
• Flip through the book. Encourage discussion about the
events and illustrations. Discuss how illustrations can help
us to understand the meaning of the story and assist us
with reading unfamiliar words. When questioning, use
vocabulary from the text.

“I am running home.”

12

High frequency words consolidated:

Book walk

“Look at the big log.”

10

home, into, oh, run/running, she, went

• Have children talk about running. Ask, Where do you like to
run? How fast can you run? Which way do you need to look
when you are running? Discuss the importance of looking in
the direction that you are running so you don’t bump into
anything.
• Ask, Have you ever fallen over when you are running? What
should you do if you fall over? Discuss how if you aren’t
badly hurt when you fall over, you should get up and keep
going. Talk about being brave and strong.

I am running home.”

8

Text type: Narrative

High frequency words introduced:

Getting started

“I am running.

7

Word count: 97

“Look at me!”
shouted Baby Dinosaur.

4

Fiction

6

Do you think Baby Dinosaur is hurt? Do you think she will be
upset and cry?
pages 12–13: Ask, What do you think Father Dinosaur says to
Baby Dinosaur? What did Baby Dinosaur run into? What is Baby
Dinosaur doing?
pages 14–15: Ask, Who went down, down, down? Who is getting
up, up, up? Why isn’t Baby Dinosaur upset and crying? What do
you think Baby Dinosaur is going to do now?
page 16: Ask, What is Baby Dinosaur doing? Where is she
running?

Reading the text

CCSS RL.K.1, RL.K.2,RL.K.3, RL.K.4, RL.K.7,

FS.K.4, SL.K.2, RL.1.1, RL.1.2, RL.1.3, RL.1.4, SL.1.2

• Have children read aloud independently. Focus on meaning,
structure, and visual cues. Support development of reading
strategies. Identify areas that challenge children and can be
developed into future learning experiences.
• Identify words children are having difficulty with and discuss
decoding and comprehension strategies. Ask, How could you
work out this word? Did that make sense?
• Encourage children to look at the illustrations. Ask, Can the
pictures help us work out the meaning of the words?
• As children read, have them predict what might happen on
the next page and how the text might end.
• Talk about the moral of the story. Ask, What lesson does this
book teach us? What might you do next time you fall down and
you aren’t hurt?
• Ask inferential questions, such as: Why did Baby Dinosaur run
into the log? How do you think Baby Dinosaur showed she was
brave when she fell over? What do you think Father Dinosaur
was thinking when Baby Dinosaur ran into the log? Why was
Father Dinosaur telling Baby Dinosaur that there was a big log?

After reading
Focus on meaning, structure, and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘log’, discuss
strategies such as sounding out, re-reading, or looking at the
illustration.
Choose from the following activities.
1

BLM

• Find the word ‘log’ in the text, and discuss how looking
at the initial letter can help with reading the word. Say,
This word starts with the sound ‘l’. What can you see in the
illustration that starts with this sound?
• Find the word ‘the’ in the text and identify the initial digraph
‘th’. Talk about how we sound ‘th’ together rather than ‘t-h’.
Model the sound made for the ‘th’ digraph. Brainstorm and
record other words that begin with ‘th’.
• Identify ‘shouted’ in the text. Talk about the initial digraph
‘sh’ and how we sound ‘sh’ and not ‘s-h’. Have children find
other ‘sh’ words in the text. As a group, think of and record
other ‘sh’ words.
• Find ‘running’ in the text and discuss how it has an ‘ing’
ending. Talk about how an ‘ing’ ending changes the way we
read the word. Have children find the word ‘running’ in the
text. Ask them to point to the ‘ing’ ending. Have children
identify the word ‘run’ in ‘running’. Brainstorm and record
other words that end with ‘ing’.
• As a group, discuss the strategy of blending sounds. Write the
letters ‘am’ on paper and explain the strategy of saying ‘am’
rather than ‘a-m’. Record other vowel and consonant blends
from the text, such as ‘up’, ‘un’ and ‘en’. Have children practice
blending these sounds.
• Discuss the reading strategy of segmenting words into
onset and rime. Find ‘big’ in the text and discuss how to
read it by sounding ‘b-ig’. Have children read the word using
the strategy. Brainstorm and record other words with the
‘ig’ rime. Identify and discuss other words in the text that
can be read using the onset and rime strategy, such

2

Name:

Date:

Said

Story map

1

Did

Start here

Fluency CCSS RL.K.10, FS.K.4, RL.1.10, FS.1.4.b
• Talk about the concept of reading fluently—smoothly and
without stopping. Use the text to model how to read
fluently. Have children practice reading the text to each
other smoothly and without stopping.

Felt

Text conventions CCSS FS.K.1.d, L.K.2.b, FS.1.1.a, L.1.2.b
• Sentence features: Discuss how sentences begin with
uppercase letters and end with periods. Turn to different
pages of the text and have children identify the uppercase
letters and periods.
• Exclamation points: Identify the exclamation points in the
text. Talk about how we use exclamation points when we
want to show something is important. Discuss how readers
change their voice when there is an exclamation point. Ask
children to practice changing their tone when reading
sentences with an exclamation point.
Writing CCSS W.K.3, L.K.1.a, W.1.3, L.1.1.a
• Discuss how Baby Dinosaur was brave. Ask, How did Baby
Dinosaur show that she was brave? Talk about what being
brave means. Have children share a time when they have
been brave. Ask, What happened? What did you do? How did
you feel? Have them write a text explaining when and how
they were brave. Encourage them to use high frequency
words and support them in using uppercase letters and
periods. Have them draw a picture to support their writing.

 ELL engagement

CCSS SL.K.2, SL.K.4, SL.1.2, SL.1.4

• Talk about different gross motor skills—running, hopping,
jumping, skipping, catching, throwing, and so on. Take
children outside and have them demonstrate these skills.
Show children photos from newspapers and magazines
of people who are also demonstrating these skills. Have
children describe what the people are doing, using the
photos as a prompt. Ask, Why is it important for us to be
able to do these things?

 Assessment
• BLMs 1, 2, and 3 completed
• Note the child’s responses, attempts, and reading
behaviors before, during, and after reading
• Collect work samples, e.g. BLM 1 could be kept in the
child’s portfolio
• Complete Oral Reading Record (page 6)

2

Main teaching focus
Comprehension: Sequencing events from the
story.

Other teaching focus
Comprehension: Recalling events from the
story.

Teacher’s note
Children recall and sequence events from the story by drawing
pictures in the boxes to create a story map.
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Said

CCSS FS.K.3.a,

Date:

Main teaching focus
Comprehension: Characters’ actions and
feelings.
and feelings.
3

Felt

Phonological awareness/Graphophonics

FS.K.2.b, FS.K.2.c, FS.1.2.c, FS.1.2.d, FS.1.3.a,FS.1.3.b, FS.1.3.f

Vocabulary CCSS RI.K.4, FS.K.3.c, L.K.2.d, RL.1.4, FS.1.g, L.1.2.e
• Visual recognition of high frequency words: ‘home’, ‘into’, ‘run’,
‘running’, ‘she’, ‘went’, ‘oh’, ‘ran’, ‘shouted’, ‘you’. Have children
find these words in the text. Have them count how many
times each word occurs in the text. Have children complete
BLM 3 (page 5), identifying the high frequency words in the
picture and coloring them according to the instructions.
• Have children cut out letters from magazines and
newspapers to spell the high frequency words.

Name:

Did

• Sequencing: Ask, What happened in the beginning/middle/
end of the story? Give children sheets of paper, and have
them each draw a different event from the story. Collect
children’s drawings and have them sequence the drawings in
the correct order. Have children complete BLM 1 (page 3),
recalling and sequencing events from the text and drawing
them to create story map.
• Connections: Have children make text-to-self
connections. Ask, What does the story remind you of?
Have you ever been in a situation like this?
• Characters: Have children recall the characters in the
text. Ask, What did the characters do? How do you think they
felt during the story? Draw a Y-chart on a sheet of paper. In
one section of the chart, record (by writing and drawing)
what Baby Dinosaur did in the story. In another section,
record things that Baby Dinosaur said, and in the third
section, record how Baby Dinosaur felt during the story.
Continue by recording on a Y-chart for Father Dinosaur.
Have children complete BLM 2 (page 4), recording what
the characters did, said, and how they felt.

as ‘log’, ‘can’, ‘ran’, and ‘run’. Have children practice reading
these words.

You will need: colored pencils or crayons

FS.1.1.a

Character Y-charts

Comprehension CCSS RL.K.1, RL.K.2,RL.K.3, RL.1.1, RL.1.2, RL.1.3,

BLM

Other teaching focus
Comprehension: Recalling events from the
story.

Teacher’s note
Children recall what characters did, things they said, and how they felt
during the story and draw pictures in the Y-charts.You may need to
enlarge this BLM.
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BL M
Name:

Date:

‘ing’ endings

Oral Reading Record

3

Name:

Homes

Date:

EIL: 5 GRL: D

Running words: 102

EIL: 5 GRL: D

Summary:

jump

runn

play
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go

Age:

Text: Homes

You will need: scissors, glue

eat

Teacher Notes

look

✁

Page
no.

2

E

SC

Errors
MSV

Self-corrections
MSV

Can you see the baby birds?

Other teaching focus
Phonemic awareness: Identifying letters and
sounds in words. Comparing words and
noting similarities.
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animals, environment

Text summary:

Birds, frogs, bears, koalas, dolphins, and lizards live in different homes.

CCSS SL.K.1.a, SL.K.4, L.K.6, SL.1.1.a, SL.1.4,

• Introduce the text. Give each child a copy of the book.
• Read the title. Ask, How many words are in the title? Can you
see any words you know in the title?
• Discuss the cover pictures and encourage children to make
predictions about the text. Ask, What can you see on the
front cover? What is the koala doing? Where is the koala’s home?
What do you think we are going to read about in this text?
• Flip through the book. Encourage discussion about the
events and pictures. Discuss how pictures can help us to
understand the meaning of the text and assist us with
reading unfamiliar words. When questioning, use vocabulary
from the text.

Here is a dolphin.
The dolphin is playing in the sea.

pages 2–3: Ask, What can you see? Where are the baby birds?
Where is the baby birds’ home?
pages 4–5: Ask, What animal is here? What is the little frog
doing? What is the frog doing in the pond? Where is the frog’s
home?
pages 6–7: Ask, What can you see here? Where is the big bear?
What is in the cave? Where is the bear’s home?
pages 8–9: Ask, What animal is in the tree? What is the koala
doing in the tree? Where is the koala eating leaves?
pages 10–11: Ask, What animal is here? What is the dolphin
doing in the sea? Where is the dolphin’s home?
pages 12–13: Ask, What can you see? Is the log a home? What
animal might live in the log?
pages 14–15: Ask, What can you see? Where is the lizard’s
home?
page 16: Ask, Who lives in this home?

The dolphin is home.
Can you see the log?
This log is a home, too.
Look!

Here is my home.

Totals

ENGAGETN161

CCSS RI.K.1, RI.K.4, RI.K.5, RI.K.7, L.K.2.b, RI.1.1,

RI.1.7, SL.1.c

I can see a little koala.

Teacher’s note
Children write the ‘ing’ ending for each word, cut out the pictures at
the bottom of the page, and paste them with the matching word.
5

Curriculum link:

Reading the text

CCSS RI.K.1, RI.K.2, RI.K.3, RI.K.4, RI.K.10,

Book walk

The lizard is home.

Main teaching focus
Graphophonics: ‘ing’ suffix.

Homes E-Book, Baby Dinosaur and the Big Log (fiction)

I can see a big bear!

The koala is home.

16

Program links:

The frog is home.

Here is a little frog.

The koala is eating in the tree.

14

are, playing

• Have children read aloud independently. Focus on meaning,
structure, and visual cues. Support development of reading
strategies. Identify areas that challenge children and can be
developed into future learning experiences.
• Identify words children are having difficulty with and discuss
decoding and comprehension strategies. Ask, How could you
work out this word? Did that make sense?
• Encourage children to look at the pictures. Ask, Can the
pictures help us work out the meaning of the words?
• Have the children relate the text to their own
experiences. Ask, What is your home like? Have you seen
animals in their home?
• Have children summarize the text in their own words.
Ask, What was the book about?
• Discuss how this is a nonfiction text that gives us
information. Ask, What did we learn by reading this text?
• Ask inferential questions, such as: Why do animals need
homes? How are the homes the same and how are they
different? Do you think all animals have a home?

The bear is home.

12

High frequency words consolidated:

• Have children talk about their homes. Ask, Where do you
live? Have children describe their homes and talk about
where they are. Ask, Who lives in your home? What rooms do
you have in your home? What do you do in your home? Discuss
why we need to have a home.
• Brainstorm and list different animals. Have children describe
the animals. Ask, What does this animal look like? Where can
you see these different animals? Where do they live?

The bear is in the cave.

10

eating, home, jumping

Text type: Report

RI.1.1, RI.1.2, RI.1.3n RI.1.4, RI.1.6, RI.1.10, L.1.4.a

The frog is jumping in the pond.

8

Word count: 102

L.1.6

The baby birds are home.

6

Nonfiction

High frequency words introduced:

Getting started

The baby birds are in the nest.

4

CCSS RI.K.4, FS.K.3.c
RI.1.4, FS.1.3.b, FS.1.3.c,FS.1.3.e, FS.1.3.f, FS.1.3.g

Engage Literacy Teacher’s Resource Levels 3–5 Homes, Nonfiction, EIL: 5 GRL: D

6

After reading
Focus on meaning, structure, and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘pond’, discuss
strategies such as sounding out, re-reading, or looking at the
picture.
Choose from the following activities.
Comprehension

CCSS RI.K.1, RI.K.2, RI.K.3, RI.K.7, SL.K.6, RI.1.1,

RI.1.3, RI.1.7, SL.1.1.c, SL.1.6

• Recall: Have children recall the animals that were in the
text. Turn through the pages of the book and discuss the
homes of the animals. Talk about why the animals had
different homes, and encourage children to infer why the
animals lived in their homes. Have children draw pictures
of animals from the text in their homes. Have children
complete BLM 1 (page 3), cutting out the pictures of
animals and homes and matching them with the sentences.
• Compare and contrast: Look at the pictures of the frog in the
1

BLM
• pond on page 5 and the bear in the cave on page 7. Have
children talk about and describe these two types of homes.
Encourage children to compare and contrast the two
homes. Ask, How are they different? How are they the same?
Record and discuss children’s responses. Repeat for the
koala and the dolphin homes. Have children complete BLM
2 (page 4), drawing or writing how two homes are the same
and different.
Phonological awareness/Graphophonics

CCSS RI.K.4,

RS.K.2.b FS.K.2.c, FS.K.3.a, RI.1.4, FS.1.3.a, FS.1.3.b, FS.1.3.c, FS.1.3.f

Vocabulary

CCSS RI.K.4, FS.K.3.c, FS.K.4, FS.K.3.a, L.K.1.a, L.K.4.a,

RI.1.4, FS.1.3g, L.1.1.a, L.1.4.a

• Visual recognition of high frequency words: ‘eating’, ‘home’,
‘jumping’, ‘are’, ‘playing’. Have children find these words in the
text and count how many times each word occurs.
• Have children write the high frequency words several times
in different styles of lettering. Encourage them to write the
words in uppercase and lowercase letters, bubble writing,
block writing, and so on. Have children read their partners’
words to encourage recognition of words.
2

Name:

Text conventions

You will need: scissors, glue

CCSS RI.K.5, FS.K.1.c, FS.K.1.d, L.K.2.b, FS.1.1.a,

Animal homes

L.1.2.b

• Sentence features: Discuss how sentences begin with
uppercase letters and end with periods. Turn to different
pages of the text and have children identify the uppercase
letters and periods. Ask, How many sentences are on this
page?
• Front cover: Look at the front cover and discuss the
elements, including the title and the name of the author.
Explain the role of the author. Have children design a new
front cover, including the title and author’s name.
• Exclamation points: Identify the exclamation points in the
text. Talk about how we use exclamation points when we
want to show something is important. Discuss how readers
change their voice when there is an exclamation point. Ask
children to practice changing their tone when reading
sentences with an exclamation point.
• Question marks: Talk about the question marks in the text
and how they are used to show that a question is being
asked. Write questions from the text on paper and have
children add the question mark at the end. Encourage them
to identify all the question marks in the text.
Writing CCSS W.K.3,SL.K.5, L.K.2.d, W.1.3,SL.1.5, L.1.2.d
• Have children talk about their homes. Ask, What is
your home like? Who lives in your home? Have children
draw pictures of their homes and then write a text
describing them. Support children in using sound–letter
correspondence when spelling words.
• Discuss the homes of different animals that aren’t in the
text. For example, ask, What is the home of a spider like?
What is the home of a monkey like? Have children write about
other animals’ homes.

 ELL engagement

1

Date:

Name:

Date:

Compare and contrast

2

You will need: colored pencils or crayons

Animal

Home

The baby birds are home.
Same

Different

Same

Different

The frog is home.

The bear is home.

The koala is home.

✁

• Find the word ‘pond’ in the text and discuss how looking
at the initial letter can help with reading the word. Say, This
word starts with the sound ‘p’. What can you see in the picture
that starts with this sound?
• Talk how the word ‘jumping’ has an ‘ing’ ending. Discuss how
an ‘ing’ ending changes the way we read the word. Have
children find ‘jumping’ in the text. Ask them to point to
the ‘ing’ ending, then cover it, and identify the word ‘jump’.
Have children find other words in the text that end with
‘ing’. Brainstorm and record other words that end with ‘ing’.
Have children practice reading these words. Have children
complete BLM 3 (page 5), writing the ‘ing’ ending for each
word, and cutting out and gluing the matching picture.
• Talk about how the suffix ‘s’ changes the way we read a
word. Have children find words in the text that end with ‘s’.
Brainstorm and record other words that end with ‘s’. Have
children underline the ‘s’ suffix. Discuss how the ‘s’ suffix
can indicate there is more than one, e.g. ‘birds’ means there
are lots of birds, not only one.
• Discuss the reading strategy of segmenting words into
onset and rime. Find ‘can’ in the text and discuss how to
read it by sounding ‘c-an’. Have children read the word using
the strategy. Brainstorm and record other words with the
‘an’ rime. Ask, How are these words the same? Identify and
discuss other words in the text that can be read using the
onset and rime strategy, such as ‘big’ and ‘log’. Have children
practice reading these words.
• As a group, discuss the strategy of blending sounds. Write
the letters ‘og’ on paper and explain the strategy of saying
‘og’ rather than ‘o-g’. Record other vowel and consonant
blends from the text, such as ‘it’, ‘is’ and ‘in’. Have children
practice blending these sounds. Ask them to find words in
the text with these sounds.

Fluency CCSS RI.K.10, FS.K.4, RI.1.10, FS.1.4.b
• Talk about the concept of reading fluently—smoothly and
without stopping. Use the text to model how to read
fluently. Have children practice reading the text to each
other smoothly and without stopping.

BLM

CCSS SL.K.1.a, SL.K.4, L.K.5.a, SL.1.1.a,

SL.1.4, L.1.5.a

• Talk about different habitats (homes) where animals
live, such as rain forests, oceans, deserts, grasslands,
and swamps. Present children with pictures of different
habitats. Have them describe the habitats and identify
the things that are in each habitat. Have the group make
pictures of the different habitats, then talk about the
animals that would live in each habitat.

 Assessment
• BLMs 1, 2, and 3 completed
• Note the child’s responses, attempts, and reading
behaviors before, during, and after reading
• Collect work samples, e.g. BLM 1 could be kept in the
child’s portfolio
• Complete Oral Reading Record (page 6)

Main teaching focus
Comprehension: Recalling events from the
text.

Other teaching focus
Comprehension: Matching sentences with
pictures.
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Teacher’s note
Children cut out the pictures at the bottom of the page, then match
and paste an animal and home with each sentence.

Main teaching focus
Comprehension: Comparing and contrasting.

3

Other teaching focus
Comprehension: Recalling events from
the text.
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Teacher’s note
Children compare and contrast the homes and record (by drawing or
writing) how they are the same and how they are different.You will
need to introduce the words ‘same’ and ‘different’.
4

BL M
Name:

Date:

Writing directions

Oral Reading Record

3

Name:

EIL: 7 GRL: E

Oral Reading Record: text © UpLoad Publishing Pty Ltd 2014 This page may be photocopied for educational use within the purchasing institution.
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Lost in the Maze

Date:
Running words: 124

EIL: 7 GRL: E

Summary:

• Write directions for Dad so that he can find Lea.

Other teaching focus
Vocabulary: Using directional language.

Age:

Text: Lost in the Maze

• Draw a path through the maze for Dad to find Lea.

Main teaching focus
Writing: Writing simple directions.

Teacher Notes

E

SC

Errors
MSV

Self-corrections
MSV

“Look!” said Dad.
“Here is the maze.”
“I will hide inside the maze,” said Lea.
“You can come after me.”
“1, 2, 3, 4, 5.
I am coming to get you!” shouted Dad.
Dad went into the maze.
He went up and down.
“Lea!” shouted Dad.
“Where are you hiding?
I am looking for you.”
“I am hiding inside the maze!” shouted Lea.
“I like hiding. It is fun.”
Lea went up and down the maze.
She did not stop.
She ran and ran.
“Oh, no!” cried Lea.
“I am lost!”
“Stop!” shouted Dad.
“Stop where you are. I will look for you.”
Lea stopped.
She did not run up and down the maze.
“Dad!” cried Lea.
“Can you see me? I am lost.”
“Here I am!” said Dad.
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Engage Literacy Teacher’s Resource Levels 6–8 Lost in the Maze, Fiction, EIL: 7 GRL: E

Word count: 124
did, fun, off, stop/stopped

High frequency words consolidated:

after, coming, get, hide/hiding, inside, like, will

Program links:

Lost in the Maze E-Book, Games Are Fun! (nonfiction)

Curriculum link:

me/family, animals, physical activity

Story summary:

Lea runs into the maze, and Dad goes in to look for her. Lea gets lost,
so Dad tells her to stop where she is and he finds her.

CCSS SL.K.1.a, L.K.6, SL.1.1.a, L.1.6

• Using tape, make a large maze on the classroom floor.You
can also do this outside on concrete with chalk. Ask, What
is a maze? What do you need to do? Have children take turns
finding their way through the maze. Discuss different types
of mazes. Alternatively, provide children with maze puzzles
to solve. Ask, What strategies can you use to solve a maze?
• Talk about being lost. Ask, What does it mean if someone is
lost? Have you ever been lost before? Discuss what children
should do if they become lost.

Book walk

CCSS RL.K.1, RL.K.7, RL.1.1, RL.1.7, SL.1.1.c

• Introduce the story. Give each child a copy of the book
and discuss the title. Ask, How many words are in the title?
Can you see any words you know in the title? Discuss the
picture on the front cover and encourage children to make
predictions about the text. Ask, What can you see on the
front cover? How do you think Lea became lost in the maze?
How might she get out of the maze? Have children predict
what words might be in the text.
• Flip through the book, discussing events and illustrations.
Discuss how illustrations help us to read the text.
Promote language that is used throughout the text. When
questioning, use vocabulary from the text.
pages 2–3: Ask,Where are Lea and Dad? Where is the maze?
pages 4–5: Ask, Where is Lea going to hide? Who will come
after Lea in the maze? Where is Lea running off to?
pages 6–7: Ask, What do you think Dad is doing? What
game do you think they are playing? Who is Dad coming to
get now?
pages 8–9: Ask, What has Dad gone into? Why do you
think he is going up and down the maze? What do you think
he is shouting to Lea? Who is he looking for? Where is Lea
hiding?
pages 10–11: Ask, Where is Lea hiding? Why is Lea going
up and down the maze? Is she stopping? Why do you think
she is running and running?
pages 12–13: Ask, What do you think is wrong with Lea
now? Why do you think Dad is telling her to stop and stay
where she is?
6

Text type: Narrative

High frequency words introduced:

Getting started

Totals

Teacher’s note
Children complete the maze, then write directions for Dad to find Lea.

Fiction

CCSS RL.K.4, FS.K.3.c
RL.1.4, FS.1.3.a, FS.1.3.b, FS.1.3.c, FS.1.3.g

pages 14–15: Ask, Is Lea running or has she stopped?
Can Dad see Lea or is she still lost?
page 16: Ask, Where is Dad? Is Lea still lost?

Reading the text

CCSS RL.K.1, RL.K.2, RL.K.3, RL.K.4, FS.K.4,

SL.K.2, RL.1.1, RL.1.2, RL.1.3, RL.1.4, FS.1.4.a, SL.1.2

• Have children read aloud independently. Focus on meaning,
structure, and visual cues. Support development of reading
strategies. Identify areas that challenge children and can be
developed into future learning experiences.
• Discuss reading strategies with children. During reading,
ask, How could you work out this word? Did that make sense?
Encourage children to go back and self-correct.
• As children read, ask them to predict what might happen on
the next page and how the text might end.
• Have children relate the text to their own experiences. Ask,
Have you played in a maze before? Have you ever been lost?
Have children retell the text in their own words.
• Talk about the complication and resolution of the story.
Ask, What was the problem in the story? How was the
problem solved?
• Talk about the characters and their role in the story.
• Ask inferential questions, such as: Was it a good idea for Lea
to run off into the maze? Why/why not? Why was it easier for
Dad to find Lea when she was standing still?

After reading
Focus on meaning, structure, and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘hiding’, discuss
strategies such as sounding out, re-reading, or looking at the
illustration.
Choose from the following activities.
Comprehension

CCSS RL.K.1, RL.K.2, RL.K.3, RL.K.7, RL.1.1,

RL.1.2, RL.1.3, RL.1.7

• Sequencing: Write sentences from the text on strips of
paper. Have children read the sentences and draw pictures
to show what the sentences say. Ask children to sequence

1

BLM

Phonological awareness/Graphophonics

CCSS FS.K.1.c,

FS.K.3.a, FS.K.2.b, FS.K.2.c, FS.1.1.a, FS.1.2.c, FS.1.2.d, FS.1.3.a, FS.1.3.b,
FS.1.3.f

• Discuss how ‘ed’ on the end of a word means that
something has already happened. Have children count the
words in the text that end with ‘ed’.
• Talk about how ‘coming’ has an ‘ing’ ending. Discuss how
an ‘ing’ ending changes the way we read the word. Have
children find ‘coming’ in the text and point to the ‘ing’
ending. Have children find other words in the text that end
in ‘ing’. Brainstorm and record other words that end with
‘ing’. Have children practice reading these words.
• Identify ‘shouted’ in the text. Talk about how the letters in
the initial digraph ‘sh’ are sounded as ‘sh’ and not
‘s-h’. Have children find other ‘sh’ words in the text.
As a group, think of and record other ‘sh’ words.
• Talk about how the letters in the initial consonant digraph
‘wh’ in ‘where’ are sounded as ‘wh’, not ‘w-h’. As a group,
brainstorm and record other words that begin with ‘wh’.
Have children underline the ‘wh’ digraph in these words.
• Discuss the reading strategy of segmenting words into
onset and rime. Find ‘fun’ in the text and discuss how to
read it by sounding ‘f-un’. Have children read the word using
the strategy. Brainstorm and record other words with the
‘un’ rime. Ask, How are these words the same? Identify and
discuss other words in the text that can be read using the
onset and rime strategy, such as ‘not’, ‘ran’, and ‘did’. Have
children practice reading these words.
• Talk about how the letters in the initial consonant blend
‘st’ in ‘stop’ are sounded as ‘st’, not ‘s-t’. Brainstorm other
words that begin with ‘st’. Have children find all the words
in the text that begin with ‘st’. Repeat for ‘cr’. Have children
practice blending the sounds at the beginning of the words.
• As a group, discuss the strategy of blending sounds. Write
the letters ‘et’ on paper and explain the strategy of saying
‘et’, rather than ‘e-t’. Record other vowel and consonant
blends from the text, such as ‘am’, ‘en’, and ‘op’. Have
children practice blending these sounds. Ask children to find
words in the text with these sounds.

Vocabulary CCSS RI.K.4, FS.K.3.c, L.K.1.a, RL.1.4, FS.1.g, L.1.1.a
• Visual recognition of high frequency words: ‘did’, ‘fun’, ‘off’, ‘stop/
stopped’, ‘after’, ‘coming’, ‘get’, ‘hide/hiding’, ‘inside’, ‘like’,
‘will’. Write these words on flash cards (two cards for each
word) and have children use the cards to play a game, such
as Memory.
• Have children write the high frequency words over and
over in different styles of writing, such as bubble writing or
block letters. Encourage children to read a partner’s words.

Name:

Sequencing

Name:

Date:

Who said that?

You will need: scissors, glue, a strip of paper

You will need: scissors, glue

• Cut out the pictures and paste them in order on a strip of paper.

• Cut out the sentences and paste them in the chart.

• Cut out the sentences and paste them under the matching pictures.

Fluency CCSS RI.K.10, FS.K.4, RL.1.10, FS.1.4.b
• Talk about the concept of reading fluently—smoothly and
without stopping. Use the text to model how to read
fluently. Have children practice by reading the text to each
other smoothly and without stopping.

✁

Lea

2

Dad

Text conventions CCSS FS.K.1.c, FS.K.1.d, L.K.2.b, FS.1.1.a, L.1.2.b
• Question marks: Discuss how question marks are used to
identify a question. Talk about how questions need to have
an answer. Have children find the sentences with question
marks in the text. Have children ask each other questions.
• Exclamation points: Talk about exclamation points and when
they are used. Discuss how they change the way that we
read a sentence. Have children identify exclamation points
in the text. Ask, How many exclamation points are used in this
book? Have children read sentences from the text, some
with exclamation points and some without.
Writing CCSS W.K.2, SL.K.5, L.K.6, W.1.2, SL.1.5, L.1.6
• Introduce children to directional language—forward,
backward, left, right, up, down, stop, go, turn. Encourage
children to give directions to a partner to help them walk
from one side of the room to other. Then have children
complete BLM 3 (page 5), drawing the way through the
maze, and then writing the directions for Dad to get to Lea.

 ELL engagement

CCSS SL.K.1.b, SL.K.4, SL.K.1.b, SL.1.4

• Have children make a maze with building blocks on
the floor, and then ask a partner to find a way through
their maze. Ask children to describe how they built
their mazes. Focus on enhancing children’s language
and vocabulary.

 Assessment
• BLMs 1, 2, and 3 completed
• Note the child’s responses, attempts, and reading
behaviors before, during, and after reading
• Collect work samples, e.g. BLM 1 could be kept in the
child’s portfolio
• Complete Oral Reading Record (page 6)

“Here I am!” said Dad.

“I will hide inside the maze,”
said Lea.
“You can come after me.”
Main teaching focus
Comprehension: Sequencing pictures from
the text.

2

1

Date:

✁

the sentences and pictures in the correct order. Have them
re-read the sentences to make sure that they have ordered
them correctly. Have children complete BLM 1 (page 3).
• Characters: Have children recall the characters in the story.
Ask them to re-enact parts of the story by pretending to
be Lea or Dad. Ask, What things did Dad say in the story?
What things did Lea say in the story? Encourage children to
look back through the text to identify what each character
said. Have them complete BLM 2 (page 4), cutting out the
sentences, and matching and pasting them with who said
them in the text.

BLM

Other teaching focus
Comprehension: Reading sentences and
matching with pictures.
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“Oh, no!” cried Lea.
“I am lost!”
“Stop!” shouted Dad.
“Stop where you are.
I will look for you.”
Teacher’s note
Children cut out the pictures and sequence them in the order of the
text. They then paste the pictures and matching sentences on a strip
of paper.

“Can you see me?
I am lost.”

“Where are you hiding? I
am looking for you.”

“Stop!

“1, 2, 3, 4, 5.

Stop where you are.

I am coming

I will look for you.”

to get you!”

Main teaching focus
Comprehension: Recalling events from the
text. Gaining meaning from sentences.
3

Other teaching focus
Text features: Speech marks.

Engage Literacy © 2014 by Capstone Classroom, a division of Capstone • Lost in the Maze, EIL: 7 GRL: E
This page may be photocopied for educational use within the purchasing institution.

Teacher’s note
Children cut out the sentences, recall if they were said by Lea or Dad
and paste them in the chart.
4

BL M
Name:

Date:

Play games fairly

Oral Reading Record

3

Name:

Oral Reading Record: text © UpLoad Publishing Pty Ltd 2014 This page may be photocopied for educational use within the purchasing institution.
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Games Are Fun!

Date:

EIL: 7 GRL: E

Running words: 117

EIL: 7 GRL: E

Summary:

Page
no.

2
4

6

8

10

12

14

16

Other teaching focus
Writing: Writing a list.

Age:

Text: Games Are Fun!

• Make a poster about playing games fairly. Write a list of rules.

Main teaching focus
Oral language development: Discussions about
playing games fairly and following rules.

Teacher Notes

E

SC

Errors
MSV

Self-corrections
MSV

Here are games you can play at school.
Games are fun!
Maze
Here is a maze.
This little boy can ride the bike home.
Can you see the way home?
Garden Maze
Here is a garden maze.
Can you see the little girl?
She is looking for the big blue box.
Word Game
Here is a word game.
Can you see the words?
I can see the words, too!
Frog Game
You can play this game.
You can get a spinner and a counter.
Snakes   and   Ladders
Can you play this game?
You can get a spinner and a counter.
This game is fun to play!
Checkers Game
Can you play a game with the checkers?
It is fun to play a game with checkers.
Games are fun to play!

5
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Engage Literacy Teacher’s Resource Levels 6–8 Games Are Fun!, Nonfiction, EIL: 7 GRL: E

Word count: 127
boy, fun, girl, ride, way, with

High frequency words consolidated:

garden, get, hiding, inside, school

Program links:

Games Are Fun! E-Book, Lost in the Maze (fiction)

Curriculum link:

creative play, school

Text summary:

Find out about fun games to play: mazes, a word game, a frog game,
Snakes and Ladders and a checkers game.

CCSS SL.K.1.a, SL.K.4, L.K.6, SL.1.1.a,SL.1.4,

L.1.6

• Talk about games. Ask, What is a game? Why do people like
to play games? What different games do you know how to play?
Collect a variety of classroom games, such as Memory and
Checkers. Have children explain how to play these games.
Ask, What are the rules for these games? Give children time
to explore and play the games.

Book walk

CCSS RI.K.1, RI.K.4, RI.K.5, RI.K.7, FS.K.3.c, RI.1.1,

RI.1.7, FS.1.3.g, SL.1.c

• Introduce the text. Give each child a copy of the book and
discuss the title. Ask, How many words are in the title? Can you
see any words you know in the title? Discuss the picture on
the front cover and encourage children to make predictions
about the text. Ask, What can you see on the front cover?
What games can you see? Who is playing the games? Where are
they playing the games? Have children predict what words
might be in the text.
• Flip through the book, discussing events and pictures.
Discuss how pictures help us to read the text. Promote
language that is used throughout the text. When
questioning, use vocabulary from the text.
pages 2–3: Ask,Where are these children playing games?
What games are they playing? Are games fun to play?
pages 4–5: Ask, What type of game is here? Where is the
little boy going to ride his bike to? Can you see how he will
get home?
pages 6–7: Ask, What type of game is this? Where is this
maze? Where is the little girl? Can you see the little girl?
Why do you think she is looking for the big blue box? How
will she get to the big blue box?
pages 8–9: Ask, What type of game is this? How would you
play this word game? Can you see any words?
pages 10–11: Ask, What type of game is this? How would
you play this frog game? Why would you get a spinner and
a counter to play this game? How would you get the counter
from Start to Home?
pages 12–13: Ask, What game is this? How do you play
6

Text type: Description

High frequency words introduced:

Getting started

Totals

Teacher’s note
Children make a poster about playing games fairly by writing a list of
rules.

Nonfiction

CCSS RI.K.4, FS.K.3.c
RI.1.4, FS.1.3.b, FS.1.3.c, FS.1.3.g

Snakes and Ladders? Why would you get a spinner and a
counter to play this game? What happens if your counter
lands at the bottom of a ladder? What happens if your
counter lands on a snake’s head?
pages 14–15: Ask, What game is this? How would you play
checkers? Is it fun to play a game with checkers?
page 16: Ask, Are games fun? Which games are fun to play?

Reading the text

CCSS RI.K.1, RI.K.2, RI.K.4, RI.K.10, RI.1.1,

RI.1.2, RI.1.4, RI.1.6, RI.1.10, L.1.4.a

• Have children read aloud independently. Focus on meaning,
structure, and visual cues. Support development of reading
strategies. Identify areas that challenge children and can be
developed into future learning experiences.
• Discuss reading strategies with children. During reading,
ask, How could you work out this word? Did that make sense?
Encourage children to go back and self-correct.
• Have children relate the text to their own experiences. Ask,
How do you play the game? What is your favorite game?
• Discuss how this is an information text that tells readers
about different games.
• Ask inferential questions, such as: Why are games fun to play?
How are the games similar and different?

After reading
Focus on meaning, structure, and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘counter’,
discuss strategies such as sounding out, re-reading, or looking
at the illustration.
Choose from the following activities.
Comprehension

CCSS RI.K.1, RI.K.2, RI.K.3, SL.K.5, RI.1.1, RI.1.3,

RI.1.7, SL.1.5, L.1.4.a

• Recall: Have children recall the games that were in the text.
Ask, Which games needed a spinner and a counter? Which
game would you be playing if you were searching for words?
Which game would you play with checkers? On the board, write
sentences about the games in the text, such as: You can play a

1

BLM

Phonological awareness/Graphophonics

CCSS RI.K.4,

RS.K.2.b FS.K.2.c, FS.K.3.a, L.K.4.a, RI.1.4, FS.1.3.a, FS.1.3.b, FS.1.3.f

• Find the word ‘counter’ in the text and discuss how
looking at the initial letter can help with reading the word.
Say, This word starts with the sound ‘c’. What can you see in the
picture that starts with this sound? Repeat for other words in
the text.
• Talk about how an ‘ing’ ending changes the way we read a
word. Have children find ‘looking’ in the text and ask them
to point to the ‘ing’. Ask children to cover up the ‘ing’ and
identify ‘look’. Have children find other words in the text
that end in ‘ing’. Brainstorm and record other words that
end with ‘ing’. Have children practice reading these words.
• Talk about how the suffix ‘s’ changes the way we read a
word. Have children find words in the text that end with
‘s’. Brainstorm and record other words that end in ‘s’. Have
children practice reading the words with and without the ‘s’.
• Talk about how the letters in the initial consonant blend ‘pl’
in ‘play’ are sounded as ‘pl’, not ‘p-l’. Brainstorm other words
that begin with ‘pl’.
• Discuss the reading strategy of segmenting words into
onset and rime. Find ‘fun’ in the text and discuss how to
read it by sounding ‘f-un’. Have children read the word using
the strategy. Brainstorm and record other words with the
‘un’ rime. Ask, How are these words the same? Identify and
discuss other words in the text that can be read using the
onset and rime strategy, such as ‘can’, ‘big’ and ‘get’.
• Find ‘she’ in the text. Talk about how the letters in the initial
digraph ‘sh’ are sounded as ‘sh’, not ‘s-h’. As a group, think of
and record other ‘sh’ words.
• Discuss how the letters in the initial consonant digraph
‘th’ in ‘the’ are sounded as ‘th’ and not ‘t-h’. As a group,
brainstorm and record other words that begin with ‘th’.
Have children underline the ‘th’ digraph in these words.
Vocabulary

CCSS RI.K.4, FS.K.3.c, FS.K.4, FS.K.3.a, RI.1.4, FS.1.3g,

L.1.4.a

• Visual recognition of high frequency words: ‘boy’, ‘fun’, ‘girl’,
‘ride’, ‘way’, ‘with’, ‘garden’, ‘get’, ‘hiding’, ‘inside’, ‘school’. Have
children find these words in the text and count how many

2

Name:

times each word occurs. Write the words on flash cards
(two cards for each word) and have children use the cards
to play a game, such as Memory.
• Have children spell the high frequency words by shaping the
letters out of modeling clay.

Matching

2

• Write instructions on how to play the games.

Snakes and Ladders

You can play this game.
You can get a spinner and a counter.

• Sentence features: Discuss how sentences begin with an
uppercase letter and end with a period, exclamation point
or question mark. Write the text from page 4 on paper and
have children color all the uppercase letters in one color
and the periods and exclamation point in another color.
Ask, How many sentences are on this page?
• Question marks: Discuss how question marks are used to
identify a question. Talk about how questions need to have
an answer. Have children find the sentences with question
marks in the text. Have children ask each other questions.
• Commas: Discuss when and why commas are used. Explain
how we pause when there is a comma. Have children find
the comma in the text.

Can you play this game?
You can get a spinner and a counter.
This game is fun to play!

Writing CCSS W.K.2, W.1.2
• Turn to page 13 and have children look at the Snakes and
Ladders game. Discuss how the game is played. Ask, What
are the rules of this game? What do you use the spinner for?
Why do you need a counter? How do you move from the start to
the finish? Have children complete BLM 2 (page 4), writing
instructions about how to play the games.

Word game

Here is a maze.
This little boy can ride the bike home.
Can you see the way home?

CCSS SL.K.3, SL.K.4, W.K.2, SL.1.3,

SL.1.4, W.1.2

 Assessment

Date:

Writing instructions

• Match and paste them with the sentences.

CCSS FS.K.1.c, FS.K.1.d, L.K.2.b, FS.1.1.a, L.1.2.b,

• Discuss the importance of playing games fairly. Talk about
the meaning of the word ‘fair’. Ask, What things do you
do when you play a game to make sure it is fair for all the
players? Make a list of rules for playing games fairly, such
as ‘taking turns’, ‘waiting your turn’, and ‘being honest’.
Discuss why these rules are important when playing a
game. Have children complete BLM 3 (page 5), writing a
list of rules for playing games fairly.

Name:

• Cut out the pictures of the games.

L.1.2.c

 ELL engagement

1

You will need: scissors, glue

Fluency CCSS FS.K.1.c, FS.K.1.d, L.K.2.b, FS.1.a, L.1.2.b
• Talk about the concept of reading fluently—smoothly and
without stopping. Use the text to model how to read
fluently. Have children practice by reading the text to each
other smoothly and without stopping.
Text conventions

Date:

Maze

✁

game with the checkers. Have children draw pictures to match
the sentences on the board. Have children complete BLM
1 (page 3), cutting out the pictures of games and matching
them with the sentences.
• Cloze: Write sentences from the text on paper but leave
out one word from each sentence, for example: It is fun
to _____ a game with checkers. Read the sentence with
children and discuss how it doesn’t make sense with
the word missing. Have children work out the missing
word. Write ‘play’ in the sentence. Have children re-read
the sentence to check for meaning. Repeat with other
sentences from the text.

BLM

• BLMs 1, 2 and 3 completed
• Note the child’s responses, attempts, and reading
behaviors before, during, and after reading
• Collect work samples, e.g. BLM 1 could be kept in the
child’s portfolio
• Complete Oral Reading Record (page 6)
Main teaching focus
Comprehension: Recalling information from
the text.

Other teaching focus
Comprehension: Matching sentences with
pictures.
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Teacher’s note
Children cut out the pictures and match and paste them
with the sentences.

Main teaching focus
Writing: Writing simple instructions.

3

Other teaching focus
Comprehension: Recalling information from
the text.
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Teacher’s note
Children write sentences about how to play these games.
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