
   Meeting the Common Core 
CCSS.ELA-Literacy.W.3.1c, 
CCSS.ELA-Literacy.W.3.5, 
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CCSS.ELA-Literacy.L.3.1i, 
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Objectives
Students will be able to:
•	write	persuasive	letters	that	state	
opinions	and	support	the	opinions	
with	details.

•	use	linking	words	such	as	because,	
therefore,	since, and for	example to 
connect	opinions	and	reasons.

•	provide	strong	concluding	
statements	or	sections.

•	edit	and	revise	their	work,	paying	
attention	to	sentence	variety,	verb	
tense,	and	conventional	spelling.

Support the Writing Process
Work with students to create an 
editing checklist based on the 
Grade 3 ELA Common Core State 
Standards. In addition, use the ELA 
Common Core as a basis for mini-
lessons depending on the strengths 
and weaknesses you observe in your 
students’ writing. 

Tip
As	students	revise	and	edit,	consider	
having	them	enter	their	letters	
on	the	computer	in	the	form	of	
emails	that	they	can	send	to	their	
recipients.	Talk	about	features	of	an	
e-mail.	The	subject	line,	for	example,	
should	signal	the	subject	of	the	note	
to	the	reader,	preparing	him	or	her	
for	the	content	of	the	letter.

Writing: Opinion Piece
Introduce the Text Type

Talk with students about persuasion: Suppose that I told you all that our social 
studies class is going on a special field trip, but it is up to you to determine where we 
go. Each of you might have an idea of which place is the best, and you would need to 
convince your classmates. How would you convince them? By giving reasons that 
your place is the best place. When you try to convince someone of your opinion and 
give him or her reasons to think or feel the same way that you do, you are persuading 
that person.

We see persuasive text all the time. Advertising is persuasive—an advertiser tries to 
convince us to purchase a product and gives us reasons to support the claim that that 
product is the best. An editorial is another kind of persuasive text. The writer tries to 
convince readers of a certain point of view or tries to motivate readers to take action.

Determine Features
Have available several samples of persuasive writing, such as advertisements, 
travel brochures, editorials, and so on. Allow time for students to examine 
the samples. Then focus students’ attention on the features: These samples of 
persuasive text are all written to convince readers to think or act or believe a certain 
thing. Ads convince readers to buy something; editorials convince readers to think or 
feel a certain way. Even though these persuasive texts are different, they have some 
features in common. I notice that all of them have an opinion, or something the writer 
thinks or believes. Begin a list—Features of Persuasive Text—and add includes the 
writer’s opinion to the list.

Ask students what other features they notice. Have them turn and talk to 
discuss with partners. Then add their ideas to the features list. The list  
might include:

•	includes the writer’s opinion
•	has an opening that captures the readers’ attention
•	has reasons to support the opinion
•	has a strong ending that leaves readers with an impression or gets them to 

take action

Introduce the Assignment
Introduce with a prompt: When we are good citizens, it helps us get along with 
each other in peace. It also helps us take care of the places where we work and live—for 
example, our school, our town, our state, and our world. Write a letter to a friend or a 
sibling to convince him or her to do one thing to be a better citizen.

Ask: What will be the argument in your letter? How will you convince your reader to 
believe your argument? Have students work with partners to choose one thing 
from the book Citizenship that they think their reader should do to be a better 
citizen. Then partners can develop reasons that will convince readers that it 
is important to take that action. to brainstorm reasons that would convince 
readers to spend less time in front of the television. Students should take notes 
to use for their writing.

Work with students to list opinion words and phrases that will help guide 
their writing, such as I think, I feel, I believe, we must, and we should. Talk about 
how to blend these words into their persuasive pieces.

Resources in this Bundle
Use	these	resources	to	support	
students’	writing	of	persuasive	
texts:

•	Acting	Responsibly
•	Good	Relationships	
•	Thanksgiving	Day
•	The	Trail	of	Tears
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Model the Writing

Begin a model letter to demonstrate a strong opening and one strong reason 
for supporting the argument.

I decided I want to write a letter to your parents. I am going to place the letter in my 
parent newsletter. Because I am writing the letter to parents, I’ll start with the greeting 
Dear 3B parents. Notice that I placed the greeting on a line of its own, followed by a 
comma.

Now I need to start with a strong opening where I state my argument: I strongly 
believe that good manners are important for classroom citizenship so that we 
can work together to learn more. Notice that I used the words strongly believe in 
the opening. I believe shows that I am writing my opinion. I used a strong opening 
that would grab parents’ attention. All parents want their children to learn more.

Now I need a reason to support my opinion. We know that good manners prevent 
arguments and that arguments or fights keep us from focusing on our work. I am going 
to use that as a reason to support my opinion: When students get into arguments, 
we have to stop learning and work things out. Then we lose valuable time that 
could be spent focusing on our work. 

Students, what do you think of this reason? Talk with your partner about how this 
reason supports—or doesn’t support—the opening argument.

After discussion, skip to the end of the letter, modeling how to write a strong 
ending that sums up the arguments and provides a call to action. Write the 
closing and signature.

Support Writers
Display your modeled writing and the features list. Then instruct students to 
begin writing letters. Remind students that letters need to flow smoothly from 
one idea to the next. They should not simply list reasons, but need to write the 
reasons so that they flow smoothly in the body of the letter. 

As students work on their letters, circulate to assist them. Share with the class 
examples of strong openings, powerful reasons, and persuasive language you 
find in students’ letters.

Dear 3B parents,

I strongly believe that good manners are important for classroom 
citizenship so that we can work together to learn more. When 
students get into arguments, we have to stop learning and work 
things out. Then we lose valuable time that could be spent focusing 
on our work.

Students need to have good manners in the classroom. Please help 
us learn more by teaching and reinforcing good manners at home. 

Sincerely, 
Mrs. Baker

Mini-Lesson
Focus	students	on	strong	openings.	
Openings	such	as	I	think and I 
strongly	believe	signal	persuasive	
text,	but	students	may	want	to	try	
other	kinds	of	openings,	such	as:

•	Question:	Do	you	know	that	
citizens	cannot	get	along	without	
helping	each	other?	Helping	each	
other	is	an	important	thing	to	do.

•	Statement:	Good	students	must	
speak	out	for	their	rights	so	that	 
our	state	and	our	country	are	fair	 
to	all	people.

•	Figurative	Language:	It	is	important	
to	help	our	dogs	be	better	citizens.

•	Setting:	On	election	day,	good	
citizens	in	Oklahoma	stand	in	line	
with	other	good	citizens	and	cast	
their	votes	to	elect	new	leaders.	
Voting	is	an	important	part	of	being	
a	good	citizen.	

Mini-Lesson
Because this lesson focuses on 
letter writing as an authentic text, 
you might focus on the form of 
the letter. Display a model letter 
and point out its parts: heading, 
greeting, body, closing, and 
signature. Have students turn and 
talk about the purpose of each part.

Tip
Students	may	want	to	create	
persuasive	texts	other	than	letters.	
Consider	offering	opportunities	to	
create	authentic	texts	such	as	 
the	following:
•	editorial	that	convinces	people	to	
be	good	citizens

•	poster	showing	good	citizenship
•	speech	telling	others	what	 
we	believe	is	important	for	 
good	citizenship

•	review	of	a	social	studies	book	 
or	movie
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Revise

Display your model letter along with the features list that you created with 
students. Say: Now that you have written your letters, it’s time to revise and edit 
them. Revising means taking a careful look at the content of our writing. We want to be 
sure our ideas make sense. After all, we are trying to convince our readers of something 
very important! We might also want to add new reasons.

I like the reason I included in my letter. I do believe that good manners help us avoid 
arguments and learn more in the classroom. But I think I should add another reason: 
When students are polite to each other, they help others feel safe enough to 
participate in the classroom. That way, all students have a chance to share their 
learning and be more confident. 

Direct attention to the features list and ask students if there are any additional 
features they would want to add. Then turn revising over to partners. Have 
them read each other’s work, focusing on content. They should make sure their 
partners have written strong arguments and supported the arguments with 
enough good reasons to make them convincing. Direct them to return to the 
features list as a checking point for their letters.

Edit
Let students know that when we edit, we make sure that our writing will make 
sense to readers. We look for errors in spelling, capital letters, and so on.

Develop an editing checklist based on Grade 3 CCSS and distribute the editing 
checklist to students. They should use the editing checklist to do an edit of 
each other’s work. Depending on student needs, focus the editing on one or 
more conventions such as the following:

•	Sentence variety: Students should use a variety of sentences—simple, 
compound, and complex—to help their writing flow smoothly: Model 
how to combine sentences, using commas and conjunctions. Model how to 
check sentences for subjects and verbs to ensure that they are complete.

•	Verb tense: Remind students that verb tense reflects whether action took 
place in the past, takes place in the present, or will occur in the future. 
Model checking verb tense in your own letter so that students will know to 
make verbs consistent in their writing.

•	Spelling: Share strategies for spelling, such as word families, spelling rules, 
using reference sources, and so on.



   Meeting the Common Core 
CCSS.ELA-Literacy.W.3.5

Mini-Lesson
Focus students’ attention on 
linking	words	that	help	connect	
arguments	with	reasons.	Write	the	
words because,	therefore,	since, 
and for	example	on	the	board	for	
students’	references.	Model	how	to	
revise	your	letter	to	include	strong	
linking	words:	I	strongly	believe	
that	good	manners	are	important	
for	classroom	citizenship	so	that	we	
can	work	together	to	learn	more.	
For	example,	when	students	get	
into	arguments,	we	have	to	stop	
learning	and	work	things	out.	Then	
we	lose	valuable	time	that	could	be	
spent	focusing	on	our	work.

. . . 
Therefore,	students	need	to	have	
good	manners	in	the	classroom.	
Please	help	us	learn	more	by	
teaching	and	reinforcing	good	
manners	at	home.

Tip
Students	may	want	to	add	a	graphic	
to	their	final	letters	to	make	them	
more	convincing.	For	example,	they	
could	include	a	graph	that	shows	
what	percentage	of	people	in	
Oklahoma	choose	to	vote.	

Self-Assess
Have	students	assess	their	own	
writing.	Provide	these	questions	for	
students’	self-assessment:

•	Did	you	use	the	correct	form	of	a	
letter	or	email?

•	Did	you	start	your	writing	with	a	
strong	argument?

•	Did	you	support	your	argument	
with	reasons?

•	Did	you	create	a	strong	ending	
that	will	convince	your	readers	to	
take	action?

Share and Reflect

Allow time for students to share their completed letters. Have students point 
out what other writers have done well with their letters. Be sure to note the 
strengths in student writing to reinforce their successful use of strategies. Have 
students send or deliver their letters or send their emails.

Then ask questions to help guide students’ reflection:

•	Why do we write persuasive texts? 

•	Why is it important to start a persuasive text with the argument?

•	What reasons supported your argument? How did you decide what reason 
to include first, last, and in the middle?

•	What do you think is the most convincing reason you included? How do 
you think your reader will be affected by what you’ve written?

•	Suppose that a friend asks you for tips on writing a persuasive text. What 
advice will you give?

Extend Students’ Thinking
Use these ideas to extend students’ thinking about persuasive text and to give 
them additional practice with creating authentic pieces of persuasive writing:

•	Have students consider what text features might strengthen persuasive 
writing. They might, for example, add headings or bold words to make 
their arguments stronger and easier to follow.

•	Work with students to think of other reasons to write persuasive letters, 
such as writing to a parent to ask for a pet, writing to the school board to 
request healthier food in the cafeteria, and so on. Create a bank of ideas 
students can use for their writing.

•	Have students write persuasive reviews for books in your class or school 
library. They can place their reviews in the library to have an authentic 
audience for their work.

•	Students can create persuasive posters to hang up at school or in the 
community. A poster, for example, could convince students to recycle or 
keep the school grounds clean.

•	Have students create persuasive brochures or flyers. They can share them 
with another class.

•	Students can use graphic organizers such as concept webs to capture 
reasons that support an argument. Students can create organizers and 
store them in their writing folders for future assignments.

•	Have students return to a previously written persuasive piece to evaluate 
the opening and closing, make sure that reasons adequately support the 
argument, and add words that link arguments and reasons.

•	Give students pieces of persuasive text—advertisements, editorials, 
campaign literature, and so on—to evaluate. How do the writers support 
their arguments? What makes these arguments most convincing? How 
could the texts be stronger? Allow time for students to share their findings.




