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• Mentor text written by
 students for students

• Big Books for Grades K-2
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 for each grade K-5
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support for:

• Analyzing and 
 Writing Opinions

• Speaking and Listening

• Reading and 
 Responding to text

• Language Conventions

• Creating a writing   
 environment in the 
 classroom

• Modeling writing

• The writing process



Teacher's Resource 
Guides
The Teacher’s Resource Guides 
contain lessons and tools to move 
your students through both reading 
and writing arguments and opinions. 
The instructional path is clear and 
easy-to-follow, supplementing 
your language arts instruction with 
resources designed to specifically 
focus on arguments and opinions.  
As you support students through the 
writing process, you will find a lesson 
devoted to each stage of the writing 
process, from identifying the features 
of opinion writing to gathering 
thoughts and drafting all the way to 
sharing writing and assessing the 
final product. 

Program Overview
What’s Your Point? is a question we ask of authors who are sharing their opinions or making arguments. As we craft 
arguments and opinions of our own, we keep our points in mind to guide us as we write.  

What’s Your Point? includes resources created by internationally known educational author and consultant Tony Stead 
with topics that are sure to engage students and send them on their way to success in both the analysis and crafting of 
argumentative text. The student books are written by students and include student-created art. Each student book features 
different perspectives on the same topic to allow students to explore multiple points of view.

Features of the writing lessons:
 •  Writing lessons follow the gradual release of responsibility model, with the teacher 

leading the students in each step of the writing process before giving students 
the opportunity to practice those strategies independently. Students examine the 
mentor text to notice features. 

 •  Some lessons include a features chart. Be sure to create this features chart and share 
with students throughout the process to keep them focused. 

 •  After watching the teacher modeling strategies, students are given the opportunity 
to explore the text or writing process with guidance. 

 •  Each lesson ends with an opportunity for students to reflect on their learning and 
summarize what they learned. 

 •  Teaching tools—rubrics, graphic organizers, and checklists—guide students' work 
and enable them to think and write independently.

Point?
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Program Components
Student Books 
There are 5 student books for each grade K—5, which are written 
by students to be used as mentor texts for writing.  Each student 
book features well-crafted arguments with reasons that support 
those arguments. These texts allow students to analyze arguments 
and explore the features of arguments in a shared or independent 
reading setting. Explore these five texts with students in whole 
class, small groups, or pairs to read together. Include them as 
options for independent reading, and use them as mentor texts to 
explore features of arguments and opinions.

Big Books 
The Big Books allow students to 
explore the features of arguments 
in a shared reading setting. There 
is one big book for each grade 
K-2.
Big Book features: 
Some of the text in the Big 
Books comes from the student 
books, allowing for whole-class 
exploration of the student books. 
Some of the text in the Big Book 
introduces new author-written 
mentor texts. 
The Big Books feature varying 
text types, including a letter, 
book review, persuasive poster, 
and a Readers Theater piece that 
promotes speaking while also 
featuring the components of a 
strong argument. 

Student art 
included as 
a model

Text written 
by students, 
for students

Lessons included for each student book  
and the Big Books (K—2) are dedicated 
to instruction of the critical analysis of 
arguments and opinions. 
Each lesson includes:
 •  Suggestions for speaking and listening, 

helping students voice their opinions and 
listen to the opinions of others. 

 •  Questions and activities designed to get 
students thinking about the topic. 

 •  Suggestions for reading so students think 
deeply about the argument and the ways in 
which the student authors support them. 

 •  Tips in the side column that focus on author’s 
craft and conventions, allowing students 
to consider these elements of writing and 
incorporate them into their own writing. 

 •  Prompts for deeper thinking about the book 
with a variety of options for responses. 

 •  A variety of options for writing in response to 
reading the book.
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What features make opinion writing strong? How do 

writers craft opinions to make them powerful? This Big 

Book and five supporting mentor texts provide many 

examples of strongly crafted opinions to help students 

answer these questions. With all the small books 

written by students, these texts tackle topics, such as 

“Should we squash bugs?” and “Dear Principal: Can 

we have a pet?” An opinion letter in the Big Book 

includes call-outs to help students remember what 

features are important in crafting opinions.

Use these student-written mentor texts to help learners 

analyze opinions and arguments and to identify 

features of opinions before they write their own:

by 
Lynnette Brent  

and 

Tony Stead
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ANALyziNG OPiNiONS: 
BiG BOOk
Why Should We Recycle?
Tips for Reading

•	 Before reading, have students answer the question, giving their own ideas 
for reasons that recycling is a good practice. Record their responses on chart 
paper, and revisit it after reading. What would they add based on the text?

•	 After reading, ask students which reasons they thought were most compelling. 
•	 Ask students to locate facts the writers included to support the opinion that 

recycling is a great idea. How can they tell the difference between a fact and  
an opinion?

Responses to Reading
•	 Ask students what arguments they would give to convince others that it’s 

important to recycle. 
•	 Have students make posters to hang up around the school or in the community to 

encourage others to recycle. 

you Should Read how the Bear Lost his Tail
Tips for Reading

•	 Focus on the introduction, asking students to identify a word that signals an 
opinion as well as powerful words that describe the reviewed book.

•	 After reading, focus on words that link ideas and signal new ones. Mark those 
words and phrases with sticky notes. Students should point out: “first of all,” 
“also,” “if … then.”

•	 Use the text to have students practice reading fluently. Ask them what cues in 
the text help them understand how to read it. Point out the question marks as 
signals for how to read. 

•	 What reasons does the writer give to read How the Bear Lost His Tail? Are 
students convinced this is a good book to read based on the reasons given? 
Have them explain why or why not.

Response to Reading
•	 Ask students to create reviews of books they are reading in class or on their 

own, using this piece as a model. What kinds of words will convince their 
readers to read—or not read—a particular book? 

School uniforms: yes or No?
Tips for Reading

•	 Use the texts to help students understand the features of a letter before they 
write letters of their own.

•	 Have students identify the opinions and the reasons that support them. Do they 
think these reasons are convincing? Why or why not? If they were the school 
board, how would these letters convince them to require—or not require—
uniforms in school?

•	 Help students identify words that signal opinions, reasons, and conclusions 
in the two letters. How do the letter writers link ideas to make them flow 
smoothly?

What’s your Point?: Big Book

Objectives 
Students will:

•	 read argumentative texts to identify 
opinions and reasons.

•	 respond to opinion texts through 
speaking and listening and writing.

How to Teach with These Texts 
Each text includes the following: 

•	 Tips for reading are features that you 
might point out, conventions that are 
important to note, or other tips for 
reading the text with the whole class or  
in small groups. 

•	 Responses to reading are questions 
or activities that students can do 
after reading with the whole class, 
independently, or in small groups. 

 Options for Reading 
Use the Big Book in a variety of ways: 

•	 Introduce Why Should We Recycle? as 
whole group reading with the Big Book. 
This title in the Big Book has the same text 
as in the small book, so it can serve as a 
springboard to guided or independent 
reading. 

•	 During the writing lessons, each text in 
the Big Book can serve as a mentor text 
for craft and for the traits of opinions and 
arguments. 

•	 Use the pieces to show various text types, 
including a letter. 

•	 Use the Readers Theater piece on page 15 
as a speaking and listening activity for the 
whole class or small groups.

Links to the Common Core
CCSS.ELA-LITERACy.RI.2.1
CCSS.ELA-LITERACy.RI.2.2
CCSS.ELA-LITERACy.RI.2.8
CCSS.ELA-LITERACy.W.2.1
CCSS.ELA-LITERACy.SL.2.2
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Responses to Reading
•	 How do students feel about having to wear uniforms to school? Have them write letters of their own to 

support their arguments. Alternatively, have them identify a “real” issue at school to inspire their writing to 
an authentic audience.

•	 Students can use the letter as a mentor text as they write other letters that share their opinion or make an 
argument. For example, maybe they’d like the librarian to order a certain book for the library. Maybe they’d 
like the cafeteria staff to serve a different kind of food in the cafeteria. Perhaps they’d like the physical 
education teacher to purchase equipment for a new game.

Turn Off That TV!
Tips for Reading

•	 Use this mentor text to discuss the purpose of posters. What features do students see in this writing that they do 
not see in other texts? (bulleted lists, brief copy, and so on)

•	 Ask students to identify the statistics in the text. How do the statistics affect their thinking? What impact do  
they have?

•	 What is the impact of the short sentences? How do they make the argument seem more urgent and compelling? 

Response to Reading
•	 Discuss the message of the poster. Are students convinced that turning off the TV for a week is a good idea? Why 

or why not? What arguments do they think would make this poster even stronger? 

Rules Are important
Tips for Reading

•	 Use this text to explain how drama is set up: The speaker’s name is first, then a colon, and then the  
speaker’s words. 

•	 All students have one part to read. Consider having students read the other lines in pairs or in multiple groups 
of eight so that all students have an opportunity to read. Students should not have to read Readers Theater cold 
without the chance to practice reading first. 

•	 Use Readers Theater as an opportunity to practice fluently reading aloud.
•	 Consider having students practice this piece to share it at a parent or community night or to read it for another 

class. The performance will encourage students to read with expression and enthusiasm!
•	 Point out that, even though it’s fun to read a play, this play has an opinion and reasons to support it. What’s the 

opinion? What are the reasons?

Responses to Reading
•	 Have students craft additional reasons to follow rules or reasons that it’s important to follow rules. They can write 

additional lines for the script and perform those lines. 
•	 Ask students about rules in other places—the playground, the hallways, and so on. Students can write skits about 

why it’s important to follow rules in these places and perform them for younger students.

The Features of an Opinion
Tips for Reading

•	 This mentor text shows how to craft an argument. Be sure that students first identify features of an argument 
or opinion on their own before you display this mentor text as a model. Students need to intuitively determine 
features. Once they determine features, this model is a great reminder for students. 

•	 Create sticky notes that replicate each of the call-outs on this page. Then have students use the call-outs to 
identify the parts of an argument in other texts in the Big Book or in any of the small books. 
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ANALyziNG OPiNiONS: 
SHOuLD CHiLDREN HAvE 
HOmEWORk?
Engage Readers
Introduce the book by reading the title and focusing on the illustration. Say: How  
much homework do you have each night? Is it too much? What would you rather be 
doing instead of homework? Allow students to discuss and share out their opinions 
about homework.

Say: The students who wrote this book had strong opinions about homework, just like 
you. Why do you think teachers give homework? Have students discuss their answers in 
groups and share out. 

Ask: What would happen if you didn’t have homework? Give student groups a few 
minutes to discuss, and post some of their responses, sorting them into positive 
outcomes (we would have more free time) and negative outcomes (we might get bad 
grades). Ask: Why is it a good thing to have homework? Have student groups discuss a 
few reasons to support their opinions and share out.

Ask students to review the responses you charted. Tell students to frame their responses 
as cause-and-effect statements. For example, students should respond: “If we have/didn’t 
have homework, then______.” Say: Now that we’ve found some reasons, let’s see what 
these authors thought. 

Read the book 
Read the book aloud to students, as students follow along. Focus on the illustrations  
as you read aloud, having students point out the details in the illustrations that support 
the text. 

After you have read through the book, say: These authors believed doing homework 
(or not doing it) would have some very specific consequences. What are some of the 
consequences they talked about? Look at page 4. This author explains that if there is 
homework, then “we would not have time to play a sport or do dance.” What is the 
consequence of homework? (no time to do fun things) 

Notice how many of these texts talk about what would happen if they had or didn’t 
have homework. These writers are using a strategy called cause and effect, in which 
they write about the possible outcomes or effects of a particular circumstance or event. 
In this case the circumstance is homework, and the effects are what the students are 
listing as the reasons for their opinions. Look at page 6. This author writes, “The more 
you practice homework, the smarter you will become.” This author is using a cause-
and-effect structure. The cause is practicing homework, and the effect is that you will 
become smarter. 

Ask students to work with a partner and return to the texts to find more examples of 
causes and effects listed by the authors. 

Tell students that some of the effects listed seem very likely, while others do not seem as 
likely. Have students work with partners to create a list of the effects they think are the 
most likely to happen. Why do they think so? Encourage students to rank the effects in 
order of most likely to least likely. Ask: Which arguments are stronger? 

After discussion, have students revisit the book to read it independently or with partners.  

Should Children Have 
Homework? 

Objectives 
Students will:

•	 read a persuasive text, focusing on 
opinions and reasons. 

•	 write about the topic of whether kids 
should have homework. 

•	 identify the organizational structure of 
the text.

•	 describe logical connections 
(comparisons, cause/effect) in the text. 

 Options for Reading 
Use one or more of the following options to 
introduce the book Should Children Have 
Homework? 

•	 Introduce Should Children Have 
Homework? in small group guided 
reading after reading the text to the 
whole class.

•	 Use Should Children Have Homework? as 
a mentor text to help students identify 
causes and effects.

•	 Assign Should Children Have Homework? 
as independent reading after reading the 
text aloud. 

•	 Use the book as a read-aloud to focus  
on how to structure an argument to be 
more convincing. 

Speaking and Listening Tip
Students are likely to have strong 
opinions about the topic of homework. 
Ask students to share with a partner how 
they would complete this statement: 
“Doing homework is like _______.“ Ask a 
few students to share aloud. Encourage 
students to include a reason for their 
comparison in their responses, e.g., 
“Doing homework is like _______ because 
_______.“

Links to the Common Core
CCSS.ELA-LITERACy.RI.3.6
CCSS.ELA-LITERACy.RI.3.8 
CCSS.ELA-LITERACy.W.3.1 
CCSS.ELA-LITERACy.SL.3.6 
CCSS.ELA-LITERACy.L.3.1
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Focus on Opinions 
Say: One thing I noticed as I read the book is how the authors start and end by stating 
their opinion. Look at pages 16–17. The first line of the text states: “I think that kids 
should not have homework!” Now let’s look at the second-to-last line: “Therefore, 
if teachers want us to get good grades and focus in class, they should give us less 
homework.”

Ask: What do you notice about these two lines? How are they similar? Give students 
a few minutes to discuss the similarities between the first and second-to-last lines of 
the text, and ask some students to share out. Then ask: You’ve explained that these two 
sentences are similar because they are both expressing the same opinion. So how are 
they different? Allow students to think and discuss with a partner before sharing out 
to the class. Look for responses such as, “The  second-to-last sentence closes with a 
linking word (therefore),” or “The first line grabs the reader’s attention with a strong 
opinion, and the last line sums up the author’s opinion.” 

Explain that when writing opinions, it is very important to clearly state how you feel 
and to write reasons why you feel this way. Then finish up the writing by restating 
your opinion and summing up your reasons. Ask: What if these writers used a different 
opinion at the end of their text? Would that be confusing? Remind students that when 
they write about their opinions, they should decide ahead of time which opinion they 
can truly support with strong feelings. Consistency is more convincing and strengthens 
the reader’s point of view.  

Respond 
Pose questions that prompt deeper thinking about the book:

•	Think about the opinions you read in this book. Which opinion made the most sense 
to you? Why?

•	Which opinions do you disagree with? How would you respond to the author of that 
text? Are there reasons the author could have used that would have made the opinion 
more convincing? 

•	Imagine that teachers had written these texts. What do you predict their opinions 
would be? How would they be similar to or different from the opinions of the 
students? 

Write 
Extend learning with writing. You might choose from options, such as the following:

•	Students can work with partners to write “the next page” of this book. Look at the 
list of causes and effects that the students brainstormed earlier. Could they use any of 
these reasons to support their opinions?

•	Have students create a daily planner page that allows time for homework and other 
activities. How would they explain the decisions they made about their schedule? 

•	Ask students to write a letter to a teacher using cause-and-effect statements, such 
as: “If you give us less homework, then…,” or “When I have too much homework, 
then…” Have them use the Features of Opinion Writing tool, p. 44, and the 
Persuasive Letter Organizer, p. 47, to get started.

Author’s Craft: Text Structure 
Say: Most of these writers chose a cause-
and-effect structure to support their 
ideas. What are some of the clue words 
that helped you recognize the cause-
and-effect structure? Turn to page 14. In 
the third paragraph, the authors state:  
“...if we exercise our brains, we will....” 
Turn to a partner and explain how that 
lets you know the author is making a 
cause-and-effect statement? (The word 
“if” indicates the cause and the word 
“will” indicates the effect.) 

Have students work together to find other 
examples of cause-and-effect signal 
words. Write the signal words on a sheet of 
chart paper and keep it posted, adding to 
it each time they find another example of 
cause-and-effect signal words. 

Help students by creating sentence 
frames and having them look for specific 
examples. Tell students that sometimes 
the signal words will not be there. For a 
challenge, ask: What are some other ways 
to tell if you are reading a cause-and-
effect statement?

Conventions: Logical Connections
Say: The authors of these pieces linked 
their ideas together using logical 
connections, such as listing their reasons 
in order using words like “one reason” 
and “another reason.”

Using logical connections helps the 
reader understand all the reasons for 
an argument. Some other ways these 
authors used linking words include: “Not 
only that…” or “I also do not think….” 
These are other strategies for telling your 
reader that you have several ideas about 
this topic. 

Have students hunt for other linking words, 
and have them refer to Opinion Words, p. 
41, to get started. 

WYP_TG_RAWOG3_S14_SB.indd   13 7/31/14   10:30 AM

Lessons designed using the gradual release model.  
Each lesson includes Text Dependent questioning 
to get to student comprehension of text.
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WRiTiNG iN THE THiRD 
GRADE CLASSROOm
building Writers’ Confidence

By third grade, students have had some practice writing short 

stories or journal entries. They have probably worked on writing 

short descriptions and responses to fiction and nonfiction text. As 

they are exposed to more complex nonfiction text, students are 

getting ready to write longer pieces and work on using evidence 

to support their ideas. Integrating grammar and vocabulary 

instruction into the writing process will show them the relevance 

of convention skills as a means to give voice to their work. Ask 

them to reflect on the writing process so they have a vested interest 

in improving their own work. Once students see that they can 

build a powerful piece of text, little by little, their confidence will 

grow and they’ll want to try inserting more personality into their 

writing. That’s when you’ll know you’ve fostered an environment 

that values students’ voices and encourages self-expression  

through writing. 

Third graders may have different confidence levels about their 

own writing abilities. Many may be intimidated by writing longer 

pieces, thinking that writing requires some kind of inborn skill. 

Reinforce the importance of the process by modeling writing 

yourself and by valuing each step. Keep highlighting the correct 

use of conventions, and most important of all, celebrate their 

finished products by displaying their work. Writing is hard work, 

and students should feel proud of each completed piece. 

“Perfect Writing” in Third Grade 

Whereas younger children may jump into writing without abandon, 

by third grade, students have experienced struggle and may not be 

as willing to take the risk of putting their thoughts on paper. They 

may not think they have anything to say, or they may not feel like 

their voice is valued. Start slow with these students and emphasize 

what they already can do. 

Writing is often given a special spot in the daily schedule. Students 

who love writing will appreciate knowing that they get a chance 

to focus on this creative outlet. And by weaving writing across the 

curriculum for a variety of tasks and purposes, you’re providing 

less confident students with repeated practice opportunities in 

structured formats, which will build their writing stamina and help 

them make connections to their writing assignments.

bold-faced 
vocabulary
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Point?
What’s Your

Instructional Design
Each grade level Teacher’s Resource Guide from the What’s Your 

Point program has a grade specific section on writing instruction.  
There are several pages for establishing a writing environment in 
the classroom including blackline masters and graphic organizers.
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Connecting Reading and WritingWrite to Read and Read to Write
Reading and writing go hand in hand. The more opportunities students have to read quality mentor texts, the more they will be exposed to styles and conventions that they can then try out in their own writing. This extends to content areas too. When they are actively engaged in writing in math, social studies, and science, they are synthesizing their understanding and showing what they know and understand. Writing gives students reasons to return to text, and it trains them to use text-based evidence to support their ideas. Use the student books as mentor texts to show students how other authors expressed 

their ideas and to give them a clear picture of what they can accomplish.
Provide Access to Text

It’s also important for students to have access to quality text, both fiction and nonfiction, as well as access to online research materials. Be sure to build your 
classroom library, whether in print or digitally, to visit your school library with students, and to stock your classroom with a variety of text types. Rotate 
materials often to engage students and invite exploration. Be sure that your library reflects both the writing and the content on which you are focusing.  Pay Attention to Text Features

As students become more proficient writers, they will want to “copy” what they see in high-quality texts. Read aloud texts that 

have text features, such as photographs, illustrations, charts, graphs, flowcharts, cross sections, timelines, and so on. Invite 

students to include those same features in their own writing. Show students how illustrations and diagrams can serve as additional 

details to support their ideas. Encourage students to add text features to a “plain” text in your class as you discuss the purpose of 

text features and how they communicate information.

Writing, Writing . . . and Writing Some moreJust as we do not become proficient at anything without repetition and practice, we need to be sure that young students create 

a volume of writing that allows them to continue to grow as writers. Writing “assignments” should not be a separate part of the 

curriculum. Have your students use writing journals in math and science, and refer them back to their own writing portfolios as 

reference materials. They will see the value in using lots of details when they have to rely on their own notes to help them study 

for a quiz! In addition, continue to have students write in response to a read-aloud, jot down a note to send home to a parent, craft 

a memo to send to another student, write directions for doing a science project, create a poster to display in the classroom, and 

so on. Be sure that their writing has an authentic audience. Contact students’ favorite authors, and ask students to craft letters to 

post on a blog or website. When students share their writing in authentic ways, they are more motivated to push themselves to be 

accurate and to write well. And they may be rewarded with a well-crafted response that they can treasure for a long time to come! 
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mODELiNG AND THE 
WRiTiNG PROCESS
Imagine that a young child wants to learn to ride a bike. As the “teacher,” we place the child on a two-

wheeler, push him or her down the driveway, and expect the ride to be a smooth one. Obviously, that 

wouldn’t work! Just as we wouldn’t expect a young bike rider to simply sit on a bike and pedal away, we 

should not expect writers to simply master a craft or trait or process in writing without first seeing the 

teacher model the writing process.

The gradual release of responsibility model (Pearson and Fielding, 1991) supports student writers as 

they first watch you model how to compose and then share in the process before writing independently, 

always with your support.

modeled Writing
In modeled writing, you control the pencil, providing a model 

of how writers compose. Showcase your thinking, using 

language that gets students to pay attention to the process, 

such as Watch as I..., Notice that I..., and so on. Students listen 

and observe as the teacher crafts. Don’t just model writing—

model your thought process as you decide how to revise, 

edit, add voice, focus on organization, and so on. Models are 

appropriate for every part of the writing process! Be sure to 

model every time you introduce a new skill. After the child 

masters riding a bike with training wheels, the next “lesson” 

might be riding without training wheels. Further lessons 

could include mountain biking, riding on different terrains, 

using a 10-speed instead of a 3-speed, and so on. With each 

new writing process introduced, or each new convention or 

craft, modeling is an important part of the process, just as 

you would model new skills in a sport, a game, or even in 

cooking. Be sure to check for understanding frequently during 

the modeling, asking students to give a thumbs-up or doing 

a 30-second pair-share to give you a chance to hear that they 

have understood and processed what you modeled.

Modeling does not have to be time-intensive. You would not, for example, want to model the entire 

writing process from brainstorming to publishing all in one sitting. A model could be quick and simple. 

For example, modeling how to use a proofreading mark to insert a word during the editing process 

could take as little as two minutes. Modeling how to organize reasons that support an argument could 

take a bit longer. Modeling is typically a whole-class activity, but it can also be used with smaller 

groups who need support with particular traits or conventions.

Shared Writing
During shared writing, students begin to assist the teacher with writing. For example, as you are 

modeling the process, you might ask a question that allows students to contribute to the writing. In 

shared writing, you are building a text with students rather than simply creating one of your own. 

Allow students to help you make decisions while you control the pen. Shared writing is most often 

with the whole class but is also appropriate for small groups or even individuals who need support 

with a particular skill or strategy. Give students a chance to confer with a partner first, then the two of 

them together can offer a suggestion. Working with a partner gives students a chance to process their 

thoughts and takes off some of the pressure or fear of being called out.
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interactive Writing
In interactive writing, students work with the teacher to create a text together. Unlike shared writing, the 
students control the pen. They write words, add text features, and so on, participating fully in the writing 
process to create a “group text.” You can still provide support and scaffolding where needed, but students 
have more ownership of the final piece. Students can do interactive writing in small groups, which gives 
you a chance to circulate and hear their thinking to offer quick correctives and just-in-time suggestions. Use 
this time to formatively assess students and keep track of who might need some additional instruction in a 
smaller group setting.

Guided Writing
In guided writing, students are working independently to apply what they’ve learned. The process is still “guided,” however, because students can get assistance from peers or from you. While students work independently, gather those who you observed may still need assistance with a particular writing trait or strategy. For example, you can gather students who need more help revising for complex sentences. You can show them a few mentor texts and perhaps do more modeled writing. You can guide them with prompting questions and slow down the thinking to allow more time for students to process and practice. In this way, the process of writing “independently” is still part of the community of writers in your class.

Realize that each student progresses at his or her own rate. Some students may be ready to have scaffolds removed far earlier than others. While some writers can function independently using tools displayed in the room or stored in the writing folder, others need more group work and coaching. Gauge the needs of your writers in helping them progress through guided experiences.Conferencing
A conference is an opportunity for you to focus on one writer and his or her needs. The writer “controls the pencil,” but you provide warm and cool feedback. Warm feedback tells the student what is working and may include phrases, such as I like... or I appreciate…. Cool feedback offers suggestions or comments that help guide the writer as he works on making his writing the best it can possibly be. Sentence starters, such as I wonder… or I’m not sure about… help keep these comments objective and focused on the product rather than on personal preferences and subjective ideas. This way students feel that the conference is a true collaborative effort that will help them create the best writing they can. As you conference, sit next to, rather than across from, the writer in the spirit of partnership. Be sure to keep the conference short. Focus on one or two areas of improvement rather than on making an entire piece “correct.” Celebrate something great about the writing so that students have something positive on which to build. Help students find areas for improvement rather than pointing them out.

Through this process of gradual release, you build a community of confident writers who see you take risks before they take risks themselves.
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WRiTE AN OPiNiON: 
iDENTiFy THE FEATuRES OF AN 

OPiNiON PiECE
Focus Writers: Work Together 

Introduce the focus of the session: We know that all good writing has certain features. 

We know that a text that explains or gives information uses facts and definitions. A 

text that tells a story has characters and uses words like “Once upon a time....” So 

what will we find in a text that states an opinion? Let’s take a look at an opinion piece 

to see what we can find. We’ll make a list of the features to guide our own writing.

Have students create a two-column chart on a sheet of paper. Use chart paper to 

draw a two-column chart for display. Label the first column Feature and the second 

column Example. Turn to page 10 of the student book, How Much Television Should 

We Watch?, and say: The title of this text gives us a hint about the authors’ opinion: 

“TV on the Weekends.” The first line of the text is a question: “Should children watch 

TV?” That first line gets the reader’s attention and makes us want to know the answer. 

A question is a good opening line because the reader is curious about the answer. The 

next line is: “Well, the answer is yes. But only on the weekends! We will share with 

you the reasons why we think that.” I notice that the authors answer the question, but 

they don’t just stop there. The authors state that an explanation of the reasons is about 

to follow. As we read this text, let’s pay attention to how these authors give reasons 

to explain the answer to the question. In the first column, under Feature, write “Good 

opening line.” In the Example column, write “Question.”

Continue to read page 10. Say: The next paragraph starts with, “Children should 

only watch TV on the weekends because….” The authors use the word “because” in 

this paragraph. What do you think is about to follow? Partners, turn and talk. Give 

students a few moments to confer. The word “because” means you are about to read a 

reason why. This paragraph will offer the first reason why the authors think TV should 

be watched only during the weekends. Turn to your partner. What is this first reason? 

(There is more free time on the weekends.) Fill in the display chart as students fill in 

the charts in front of them. Have students write “Give reasons” in the Feature column, 

and write the word “because…” in the Example column

Continue with the text: Look at the first paragraph on page 11. I notice that the 

authors start with the word “finally.” Why did the authors do that? This word tells the 

reader that this will be the last reason. Do you think it will be a new reason? Let’s see. 

Have students read the paragraph together and give a thumbs-up if they think it is a 

new reason. Have them add “Last reason” in the Feature column of their chart, and add 

the same to your chart. Write “finally” in the Example column.

Review the last paragraph. Say: In the introduction we learned the authors’ opinion. 

How do they wrap up this text? How is this statement similar to the opening? How is it 

different?” Students should recognize that the conclusion restates the opinion offered 

in the introduction. Write “Closing” or “Conclusion” in the Feature column of your 

chart as students copy it in their own; in the Example column, write, “After reading all 

of these reasons....” 

We’ve learned that it’s important to have reasons that support our opinions. Without 

reasons, readers might not be convinced. Partners, read the reasons this author 

used to support the opinion about watching TV. Which reasons do you think are the 

strongest? Allow time for students to confer and offer their ideas.

Focus on the text as students point out other features, such as the illustrations and the 

subheads. Add those to the features column.

Objectives 
Students will:

•	 examine mentor texts to determine the 

features of an opinion piece.

•	 start a list of features to guide their 

writing.

Materials 
•	 What’s Your Point? student books

•	 Chart paper

Writing Process
During the lessons that follow, students 

will follow the steps in the writing process 

to create a radio ad about an important 

invention. Students will:

•	 identify the features of an opinion piece 

(pp. 26−27).

•	 focus the research (p. 28).

•	 organize ideas (pp. 29−30).

•	 draft an introduction (p. 31)  

and draft reasons (pp. 32−33).

•	 draft an ending (p. 34).

•	 revise (p. 35), edit (p. 36),  

and publish (p. 37).

•	 assess (p. 38).

Providing Extra Supports
If you notice students are struggling with 

the features of opinions and arguments, 

bring them together as a small group for 

additional support. Use the tools on pages 

39−48 to reinforce their understanding, and 

have them make a checklist to keep with 

them as they write. Refer to the class chart 

as you return to the student books and 

identify the features in the texts.

Links to the Common Core
CCSS.ELA-LITERACy.W.3.1
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Focus Writers: Guide ExplorationAllow time for students to identify features in another opinion text in the student 
book. You might, for example, turn to page 18. Say: This text uses a different opening 
line. Instead of a question, what did this author use? (line of dialogue) Did this 
author follow the other features we described? (yes) 
There are different kinds of reasons that support an opinion. How did some of 
these texts do this? Ask students to work with a partner and find different kinds of 
support represented in the paragraphs. The example on page 23 shows a cause-and-
effect structure: “...if something happened, you could watch the news!” Help students 
recognize how other authors used personal examples. Ask: Which kinds of support 
do you think are the most convincing? Why? Have students discuss with a partner and 
share out.

Have students write the features of opinion texts on sticky notes, and ask them to 
record examples from the text on corresponding sticky notes. Have them include the 
page number, paragraph and line they cited, and their initials. Prompt their thinking 
about the feature as necessary, guiding them to where the feature occurs in the text. 
Have them place their sticky notes on the chart, and add new features and examples 
to their own charts.

If time allows, students can work with partners or in small groups to identify other 
features of opinion text in any of the Grade 3 student books or in other persuasive 
pieces you bring in for the class to examine. Create pockets on the board, one for 
each of the features: Strong Introduction, Evidence, Good Conclusion, etc. As 
students find examples of these traits in their reading, have them copy the sentences 
and slip them in the pockets. Then when they need ideas for their own writing, they 
can pull examples from the pockets to help them get started. If students find new 
features, add them to the chart. The chart should be a “living” document that grows 
as students’ understanding increases. See below for an example. It is also referenced 
throughout the next few pages.

Reflect on the Learning Partners, turn and talk. Imagine a friend says, “I am writing an opinion piece.  
What do I need to be sure it includes?” Talk about the most important features with 
your partner. 

Have a few sets of partners share their ideas with the class. Affirm their thinking: 
The features you listed are all here on the chart. You did a wonderful job of looking 
at some opinion texts to determine what features they have. In our next session, we’ll 
be starting to think about the most effective ways to support our own opinions. It’s 
important to recognize and remember the features that make opinions special and 
different from other kinds of writing.

Options for Writing
This Teacher’s Resource Guide provides instruction for one writing assignment, elaborating the entire writing process for one writing form. Use this model as a guide to other topics and writing forms. Students might want to write on topics, such as the following:

•	 Should kids be allowed to bring junk food to school?
•	 Are video games bad for students?•	 Do students need an extra recess period?
•	 Which would be better for students, more technology or more field trips?
Students can also experiment with a variety of forms, such as:
•	 letter
•	 advertisement
•	 book or movie review
•	 e-mail
•	 speech
•	 debate
•	 commercial

Features Chart
Features of an Opinion Piece
•	 It starts with a hook or attention-grabbing opening line.•	 It states the author’s opinion about the topic.•	 It gives at least two to three reasons to support the opinion.•	 The piece explains each reason using causes and effects, facts, or personal experiences.

•	 It ends with a conclusion that restates the author’s opinion and reminds the reader of the supporting reasons.•	 The last line represents a final opportunity to get the reader to act.•	 It uses words that get you excited or interested. 
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Revising Checklist

I used the following testimonial or counterargument:  ____________________

______________________________________________________________________

My format was:  _______________________________________________________

______________________________________________________________________

My audience was: _____________________________________________________

______________________________________________________________________

The linking words I used were: _________________________________________

______________________________________________________________________

The possessive nouns and pronouns I used were: _________________________

______________________________________________________________________

My best reason was: ___________________________________________________

______________________________________________________________________

I made my writing better by: ___________________________________________

______________________________________________________________________

Not yet A good 
start

This is my 
best work

Opening:
I started with an attention-grabbing line.

I stated the topic and my claim about the topic.

I presented reasons to let my reader know what to expect.

Support:
My first reason is restated as an opinion.

I included facts to support my opinion.

I wrote examples to explain the facts.

I used language that matched my topic, audience, and tone.

I used linking words and organized my reasons to match the 
order in my introduction.

I used possessives and dialogue appropriately.

I used a variety of punctuation correctly for effect.

I used quotes when appropriate.

Closing:
I restated the claim from the introduction.

I restated my reasons using strong words to convince my reader.

My last line is either a question or a call to action.
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Steps in Writing an Opinion Piece
1. ____ State your topic and define the purpose for writing.

2. ____ describe your audience. 
  determine the language and information that will appeal  
  to this audience.

3. ____ State your claim. 
  What opinion do you have about your topic?

4. ____ List reasons that support your claim.  
  Reasons could include:

q  Facts 

q  Testimonials or counterarguments 

q  Personal examples and experiences 

q  Research from text 

5. ____ Add ideas that explain each reason.

6. ____ organize reasons in a logical way using linking  
  words to tie them together.

7. ____ Write an introduction that starts by grabbing your reader’s attention,  
  states your topic and your opinion, and then lists the reasons you’ll   
  use to support your opinion.

8. ____ Write an ending that mirrors your introduction.  
  Include a strong closing line.

9. ____ Try your best to convince your reader.  
  Choose colorful language, vary your sentence lengths, use questions,   
  keep a tone that is consistent with the purpose, and use linking words  
  to add ideas.

Rating Scale
1: poor argument
2: oK argument

3: Good argument
4: Excellent argument
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Capital letters:

q  beginnings of sentences 

q proper nouns

punctuation:

q  comma for more than two items in a row

q  comma to put sentences together

q   semi-colon to put two sentences together

q  end marks: . ! or ?

q  quotation marks around what people say: “ ”

Format:

q  indent paragraphs

q  color-code dialogue of different speakers

q   avoid repetition of linking words

q  include possessive nouns and pronouns

Spelling:

q  I fixed these words:  

______________________________________________________________

______________________________________________________________

______________________________________________________________

Editing marks:

q Uppercase 

q Lowercase 

q Insert

q Delete

Editing Checklist
I checked my paper for these things:
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Persuasive Ad Organizer  
Subject of ad:

Catchy opening line:

Question: Strong statistic: Sound effect:

Reasons to support the opinion:

Reason/opinion 1:

Facts: Causes and effects: personal examples:

Reason/opinion 2:

Facts: Causes and Effects: personal examples:

Reason/opinion 3:

Facts: Causes and effects: personal examples:

Conclusion and Closing Line
Answer the question: A different strong  

statistic:
A different sound effect:

Links to the Common Core	•CCSS.ELA-LitErACy.W.3.1		
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Student/Teacher Self Checklist

Name _______________________________________

Rubric for reading, writing, listening, and speaking when 
working with opinion pieces

STUDENT TEACHER

DATE DATE DATE DATE DATE DATE

I understand what an opinion is.

I know what facts are.

I can state my opinion when I write using opinion 
words.

I can respond respectfully to the opinions of others.

I can support my opinions with facts, causes and 
effects, or personal examples.

I can use punctuation, possessives, and dialogue 
correctly when I write.

I have a strong introduction to my opinion piece that 
grabs the reader’s attention.

I have a closing that mirrors my opening and sums up 
my opinion.

I can organize my reasons into a logical structure.

I can use appropriate linking words to transition from 
one idea to the next.

I can use a conversational or formal tone to support 
my opinion.

I can revise my own writing for sentence variety, word 
choice, and organization.

I can edit my own writing for spelling, punctuation, 
and formatting.

I am proud of my writing.
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Student Books as mentor texts

Kindergarten
The Kindergarten Big Book and 5 student books hit on topics that are important to Kindergarteners: 
Friendship, Pets, Games, Taking Care of Yourself, and Books! Use the Big Book to kick off your 
lessons by introducing the topics and presenting different arguments. Use the student books as 
mentor texts for analyzing opinions and writing their own opinions. The Teacher’s Resource Guide 
will provide the instructional path for creating a classroom of Kindergartners who can READ and 
WRITE opinions.

Kindergarten Classroom Collection • 978-1-62521-823-0 • $263.40 $237.06
Includes 1 Big Book, 6 copies each of 5 student books and 1 Teacher’s Resource Guide.  
Package comes to your classroom in classroom display box for easy organization.
Kindergarten Student Book package • 978-1-62521-822-3 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Kindergarten Teacher's Resource Guide • 978-1-62521-814-8 • $29.95
Kindergarten Big Book • 978-1-62521-813-1 • $24.95

TITLE TITLE ISBN 6-PACK ISBN
How You Can Be a Good Friend 978-1-62521-811-7 978-1-62521-812-4

Taking Care of Yourself Is Important 978-1-62521-809-4 978-1-62521-810-0

What is the Best Pet? 978-1-62521-803-2 978-1-62521-804-9

TITLE TITLE ISBN 6-PACK ISBN
Which Game Is the Best? 978-1-62521-807-0 978-1-62521-808-7

You Should Read This Book! 978-1-62521-805-6 978-1-62521-806-3

Teacher's Resource Guide

Big Book

I S BN 978-1-62521-
813-1
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9 0 0 0 0

www.capstoneclassroom.com

What features make opinion writing strong? How do 

writers craft opinions to make them powerful? This Big 

Book and five supporting mentor texts provide many 

examples of strongly crafted opinions to help students 

answer these questions. With all the small books 

written by students, these texts tackle topics, such as 

“Should we squash bugs?” and “Dear Principal: Can 

we have a pet?” An opinion letter in the Big Book 

includes call-outs to help students remember what 

features are important in crafting opinions.

Use these student-written mentor texts to help learners 

analyze opinions and arguments and to identify 

features of opinions before they write their own:

by 
Lynnette Brent  

and 

Tony Stead
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Student Books as mentor text

Grade 1
The Grade 1 Big Book and 5 student books hit on topics that are important to First Graders: Bugs, Rules, 
Seasons, Clean Classroom, and Food! Use the Big Book to kick off your lessons by introducing the topics 
and presenting different arguments. Use the student books as mentor texts for analyzing opinions and 
writing their own opinions. The Teacher’s Resource Guide will provide the instructional path for creating 
a classroom of First Graders who can READ and WRITE opinions.

Grade 1 Classroom Collection • 978-1-62521-844-5 • $263.40 $237.06
Includes 1 Big Book, 6 copies each of 5 student books and 1 Teacher’s Resource Guide.  
Package comes to your classroom in classroom display box for easy organization.
Grade 1 Student Book package • 978-1-62521-843-8 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Grade 1 Teacher's Resource Guide • 978-1-62521-834-6 • $29.95
Grade 1 Big Book • 978-1-62521-835-3 • $24.95

TITLE TITLE ISBN 6-PACK ISBN
Should We Squash Bugs? 978-1-62521-833-9 978-1-62521-832-2

What Rules Should We Have in Our Classroom? 978-1-62521-826-1 978-1-62521-827-8

Which Season Is the Best? 978-1-62521-828-5 978-1-62521-829-2

TITLE TITLE ISBN 6-PACK ISBN
Why Should We Keep Our Classroom Clean? 978-1-62521-830-8 978-1-62521-831-5

Why Should You Eat Healthful Foods? 978-1-62521-824-7 978-1-62521-825-4

Teacher's Resource Guide

Big 
Book
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Student Books as mentor text

Grade 2
The Grade 2 Big Book and 5 student books hit on topics that are important to Second Graders: School 
lunches, Recess, Recycling, Visiting places, and Getting what they want!  Use the Big Book to kick off 
your lessons by introducing the topics and presenting different arguments. Use the student books 
as mentor texts for analyzing opinions and writing their own opinions. The Teacher’s Resource Guide 
will provide the instructional path for creating a classroom of Second Graders who can READ and 
WRITE opinions.

Grade 2 Classroom Collection • 978-1-62521-858-2 • $263.40 $237.06
Includes 1 Big Book, 6 copies each of 5 student books and 1 Teacher’s Resource Guide.  
Package comes to your classroom in classroom display box for easy organization.
Grade 2 Student Book package • 978-1-62521-857-5 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Grade 2 Teacher's Resource Guide • 978-1-62521-856-8 • $29.95
Grade 2 Big Book • 978-1-62521-855-1 • $24.95

TITLE TITLE ISBN 6-PACK ISBN
Letter to the Principal: We Would Really Like... 978-1-62521-849-0 978-1-62521-850-6

Should Schools Serve Only Healthful Lunches? 978-1-62521-853-7 978-1-62521-854-4

Should We Have Longer Recess? 978-1-62521-851-3 978-1-62521-852-0

TITLE TITLE ISBN 6-PACK ISBN
What Is the Best Place to Visit? 978-1-62521-847-6 978-1-62521-848-3

Why Should We Recycle? 978-1-62521-845-2 978-1-62521-846-9

Teacher's Resource Guide

Big 
Book
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The 5 student books hit on topics that are important to Third Graders: Homework, TV, What to 
wear, Saving energy, and The importance of being active. Use the student books as mentor texts for 
analyzing opinions and writing their own opinions. The Teacher’s Resource Guide will provide the 
instructional path for creating a classroom of Third Graders who can READ and WRITE opinions.

Grade 3 Classroom Collection • 978-1-62521-878-0 • $238.45 $214.61
Complete package contains 6 copies each of 5 student books and  
1 Teacher’s Resource Guide.  Package comes to your classroom in  
classroom display box for easy organization.
Grade 3 Student Book package • 978-1-62521-877-3 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Grade 3 Teacher's Resource Guide • 978-1-62521-876-6 • $29.95

TITLE TITLE ISBN 6-PACK ISBN
How Much Television Should We Watch? 978-1-62521-872-8 978-1-62521-873-5

Should Children Have Homework? 978-1-62521-874-2 978-1-62521-875-9

Should We Wear School Uniforms? 978-1-62521-866-7 978-1-62521-867-4

TITLE TITLE ISBN 6-PACK ISBN
We Need to Save Energy! 978-1-62521-870-4 978-1-62521-871-1

Why Is It Important to Exercise? 978-1-62521-868-1 978-1-62521-869-8

CapstoneClassroom.com • phone: 888.262.6135
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Student Books as mentor text

Grade 4
The 5 student books hit on topics that are important to Fourth Graders: Community, Inventions, 
Time capsule, Saving water, and Getting paid to go to school. Use the student books as mentor texts 
for analyzing opinions and writing their own opinions. The Teacher’s Resource Guide will provide the 
instructional path for creating a classroom of Fourth Graders who can READ and WRITE opinions.

Grade 4 Classroom Collection • 978-1-62521-897-1 • $238.45 $214.61
Complete package contains 6 copies each of 5 student books and 1 Teacher’s Resource Guide.   
Package comes to your classroom in classroom display box for easy organization.
Grade 4 Student Book package • 978-1-62521-896-4 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Grade 4 Teacher's Resource Guide • 978-1-62521-890-2 • $29.95

TITLE TITLE ISBN 6-PACK ISBN
How Can We Help Out in Our Community? 978-1-62521-886-5 978-1-62521-893-3

Should Children Be Paid to Go to School? 978-1-62521-885-8 978-1-62521-891-9

What is the Most Important Invention? 978-1-62521-889-6 978-1-62521-892-6

TITLE TITLE ISBN 6-PACK ISBN
What Item Would You Put Into a Time Capsule? 978-1-62521-888-9 978-1-62521-895-7

Why Should We Save Water? 978-1-62521-887-2 978-1-62521-894-0

CapstoneClassroom.com • phone: 888.262.6135
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Student Books as mentor text

Grade 5
The 5 student books hit on topics that are important to Fifth Graders: Bullying, Cell phones at school, 
Explorers, Time online, and Hometowns. Use the student books as mentor texts for analyzing 
opinions and writing their own opinions. The Teacher’s Resource Guide will provide the instructional 
path for creating a classroom of Fifth Graders who can READ and WRITE opinions.

Bullying shows people who you really are. It 
also shows you’re a jealous or mean person. If you’re a 
bystander, stick up for the target.

Sometimes you don’t realize you are a bully or have 
bullied someone. Always be careful before you do or say 
something. You may not want to be partners with someone 
in a class, but you don’t always need to be with your best 
friend. It’s not the end of the world. 

Bullying is a very bad thing. Therefore, bullying 
should not happen in school. School should be a place to 
learn and make friends, not a place to bully. Make your 
school a bully-free zone.

14 15

Grade 5 Classroom Collection • 978-1-62521-911-4 • $238.45 $214.61
Complete package contains 6 copies each of 5 student books and 1 Teacher’s Resource  
Guide.  Package comes to your classroom in classroom display box for easy organization.
Grade 5 Student Book package • 978-1-62521-910-7 • $208.50 $187.65
Student package contains 6 copies each of 5 student books.  
Comes shipped to your classroom in a classroom display box.
Grade 5 Teacher's Resource Guide • 978-1-6252-1909-1 • $29.95

TITLE TITLE ISBN 6-PACK ISBN
Bullying: It Has To Stop! 978-1-62521-905-3 978-1-62521-913-8

Cell Phones at School: Yes or No? 978-1-62521-904-6 978-1-62521-912-1

Explorers: Friends or Foes? 978-1-62521-906-0 978-1-62521-914-5

TITLE TITLE ISBN 6-PACK ISBN
How Much Time Should Kids Spend Online? 978-1-62521-908-4 978-1-62521-916-9

What Would Improve Our Hometown? 978-1-62521-907-7 978-1-62521-915-2

Bullying can happen in the classroom, 

on the playground, at home, and even 

online. It hurts people’s feelings and 

causes some serious damage to their 

self-esteem. In this book, students 

explain why bullying is wrong and 

give many suggestions for stopping it. 

Read this book to help you decide why 

bullying has to stop!
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What’s Your Point?
•  As readers and listeners, we need to think critically when we read or hear arguments and 

opinions to determine the writer’s point. Has the writer supported his or her point? 

•  As writers and speakers, we need to be sure that when we deliver arguments and opinions, 
we support them to make them credible.

What strategies help us think critically? What strategies help us write arguments and opinions 
with power and purpose? The resources in What’s Your Point? address these crucial questions.

Program Features:
•  Strategies that connect reading, writing, speaking, and listening to arguments and opinions.

•  Lessons for each of the student books that allow students to think critically about opinions, 
to focus on craft and conventions, to respond, and to write.

•  Tips that will allow you to create an environment for successful writing in third grade.

•  A guide to the importance of modeling and a solid plan to support your writers as they craft 
opinions and arguments, which will help them gain confidence. 

•  An instructional plan that moves students through the writing process, from brainstorming 
and research to organizing and drafting to revising, editing, and publishing.

•  Rubrics, checklists, and organizers for you and for students that will help you organize and 
assess and will provide scaffolding and support for your students.

About the What’s Your Point? program author:
Australian educator and internationally known literacy specialist Tony Stead 
has both taught in elementary schools and lectured at universities. Past president 
of the Melbourne Chapter of the Australian Reading Association, he is the author 
of numerous publications, including Is That a Fact? Teaching Nonfiction Writing and 
Explorations in Nonfiction Writing. Tony has been a keynote speaker at hundreds of 
conferences and works with school districts around the world in literacy consulting 
and teaching.
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